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"“problems in an urban middle school. (JG)
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.~ ABSTRACT

_ The purpose of this practicum was to develop an articulated

educational program for a middle.school or juhior high school. The

practicum identifies many of the‘problems that cause poor articulation

and presents some succegsful activities to overcome them. "The data

presented in”this practicum suggest that the ideas and activities can

- be useful in an urban middle school or junior high school to surmount

prbblems of articulation.’
%\
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The term grticﬁlatlon

eans_tﬁ_*~“t“6f'jotnrng~part346r-———

’

4 —“cchditlon of belng joined or joiﬁtedi Tn ‘ﬁatvm?1‘W3 say~that —Lﬁfwf"hwhmm“

bones are aréiculated at a joint. In educatlon, the term
"articulation" has been most frequently used in the vert%cal

>

sense, the j01nts being the p01nts of transxtlon from a ﬁower
school un1t to a hlgher one, such as: elementary to junror hlgh

school, or middle school to'senior high schqql, or seconéary

sch901 to college.

=

5%'

This practlcum concerns 1tse1f with what hap to the

"d

learning process at the artlculatlon joant
3

and junior high school.

s of the middle school
The practicum beglns with a survey of

current literature and research.. A survey is made of schools

in the city, state and neighboring states where “the practicum

took place, to find out how the existing articulatlon plan

v

functions.

-

A questlongalre is administered to all stadents pribr to

o

the development of the articulation plan for Turner Middle

School. A detailed description of thg articulation désign used

in the practicum is presented. Data -from a. questionnaire

L4

administered to the new students after a month in the new
school and other facts regarding studeht adjustment during
the first progress reportlng perlod is given._'The data, when

compared with that of prev1ous years, seems to 1nd1cate the

-
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-~ - yalue of a plammed articulatiom efforts — T

I~

This pfacticdh, which took place in a large urban school

. P WSO} R . _
rsy_stem, shows how problems of articulation are handled on a
- M N . !
district-wide level, the administrative_district in which the
practicum o§jurs, and in the middle school where most of the

practicum activities took place.

From the data presented, the reader should find enough
practical ideas to develop a viable articulation program for

his particular situation.
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~’. ' . SIGNIFICANT ARTICULATION RESEARCH \

___Articulation has been a chronic problem of American education

for at least the past seventy-five years.

- ‘9’”“‘“"“Tn“coiontai“times3“the“oné_room>gchqbi~§aﬁ¥no£~beset~wi%h<BéVere4~

| problems of articulation. Because all grades usually were\?ouseq in
one building, a teécher only had to individualize her "clas;" or “one

- room school" ?o resolve.thé issue; The problem of articu}ation began
to rear its héad when two teachers or more taught in the same¢ building.
Assigning taskls and deciding what part oflshe curriculum each wéulu

teach, and to wﬁom, sometimes became a thorny issue.

Schools in America did not grod from elementary to high school
as one might logically expect. In 165> the first elementary school

. " of any kind in colonial America was founded.by the Dutch in nNew York.

Latin g{ammar‘schools were founded in Boston in 1635.1 Tﬁey were
designed for students plann;ng to enter college. The first high'
school was eséablished in Boston in 1821.2 Its Fim was to complefe ‘
a good English education "for boys who did not expect to go to lelege.ﬁ
. rhe junior high scthI movement began in various parts of the United
_ Statés.in 1910.7 Each of these schools developed from a felt need.of
:the'iearner. Hence, the purpose, philoséphy, and structurelof thesé

" schools made them separate and distinc¢t units. One of the first

. £ °
. - - scholars to address himself to the problem of relating the parts of

3

: : . ,- . o
lchris A. DeYoung, Introduction to American Public Education, New York:
q _McGraw-Hill Book Company, Inc., 1955, p. 147.

2

. Ibid. p. 175. . ,
L  Omid. p. 175 o : ' /o
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E&e school system was John Dewey. In a lecture entitled "Waste in

Education" delivered in 1899, Dewey stated:

e “I*aé”ﬂat“wtsh"%oﬂsuggestwthatma%1~o£~the~isolationfmall

of the separation, that has existed in the past between

the dlgxeréﬁtjmndzrtsthe—school~s&etem—still—par 1
One must, however, recognize that they have never yet .

“welded to one complete whole. The-great - roblems in- -
education on the administrative side is how to unite
these different parts.

s .
At another point in the lecture Dewey gives a definitation of
articulation in education that is relevant to today's school
organization. Dewey states:

- = = All organization is nothing but getting things
into connection with one another so that they work
easily, flexibly, and fully. Therefore, in speaking
of this question of waste in education, I desire to
call to your attention the isolation of the various
parts of the school system, to the lack of coherence’
in its' studies and methods.

As was pointed out previously, the problem of articulation was

probably first noticed between the elementary and high schools. It
; ° :

!
became dramatically worse when the junior high school and, later, the

middle school came into existence.

- - - The 6-3-3 plan as it exists today, dpes not seem to -
meet adequately the needs of the in-between aged .student.
The upper elementary program tends to 'be ‘a patechwork of
separate subjects, usually under the guise of the self-
contained classroom, where the teacher is required to
provide instruction in subject fields for which he may have
had little preparation. It treats fifth and sixth graders
in very much the same manner it provides for the first
grader. The junior high school is, in many ways, a mimic
of the senior high school. Its program is fragmented and -
rigid. Its teachers and administratorg too often feel they

—————

.
uJohn Dewey, The School and Society, University of Chicago Press, 1899,
p. 8h.

&

?Ibid. p. 78-

-
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-are there on-a temporary basis and have received little
or no training specifically designed for teaching at

: ' that level. The high school impinges on the 'program of

s - : ~ the ninth grade becauyse of the requirements of the Car- ... = = . .. . .
negie unit schedule. ;

The problem of articulation in the junior high schoolg was exacgrbated

by the faculties andk§tqffs who rarely ﬁave an adequatg knowledge of the
programs of both the élementary schools and the'higﬁ‘school. Usually,
articulation between the three levels, when it exists at all, is, weak. - -
The totélAraﬁge of school experiences for q@ildren is, thus, divided

into three diétinct segments, each with its limited isolated program,

seemingly oblivious to those of the other two.

The break between the elementary school and the junior high
school is usually that which is most abrupt. The high
‘ » school* feels that it has a vested interest in the junior .
‘ high and is much more cognizant of the program of the latter .
as preparatory; for high school. Therefore, the articulation
between these,kwo levels is accomplished to some degree at 4!:
the insistence of the high school.

The trumatic break between the elementary and junior high

school program for the youngsters entering junior high is °
obvious to anyone who has observed seventh grade students '
on the figst day of school. These youngsters are lost and" ([-1\

frightenedyin an unfamiliar world. They try vainly to fight
back t when they cannot find their classes or, when they
have fifhlly located “them, they are reprimanded by the teacher

because they are tardy.

-

J

In 1963, at Cornell University's Conference on the Changing Junior
High Schools, an address was delivered which contained what may have been
the first reference to something called '"a Middle school." Numerically,

.
LY

the middle schools,during the last 12 years, have demonstrated a tremendous

P
' William M. Alexander, etal., The Emergent Middle’Schoolz Holt, Rinehart
. _ and Winston, Inc., 1969, p. 59.
° 7 Ibid. pp. 56-57
8Paul S. Geroge, "A lMiddle School - - If You Can Keep It," Middle School
- Q. _ Journal, National Middle Schools Association, Central Michigan University,
[%BJ!; Mt. Pleasant, Michigan, p. 1. 10
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tlonal cr1teria and qnayify .as mlddle echools.

/ °

growth.' Different surveys yield dlfferent figures, but - there are

probably close to #@666//¢hoole whicly meet some minimum organiza-
9

-If the middle h¢ol is to function fully as the covered walk-
way betﬁeen the elementary school and the high echool, rather than
as an extension of one or the other, fiiddle school educators mugt
devote increasihg attention to the process of inter-level, intgg
school articulation. The middle echeol must do better than exist.

It must co-exist. If the progress toward establishing excellence in

' America's schools in the middle is to continue, the walls of the middle

schools must not be the poundaries of the effaft.’”

Educators in elementahy and high schools eften fail to understand
and, thus, support the goals and programs of thé "school in between."
The middle school, like the junior high school it procee%Fd, must be
unigue. Neither should be so different that the traneition to or trom

the middle echool is frightening to the etudent.

School districts, traditionally, tend to develop a continuous
/

program of instruction via a method of ecope'and sequence charts.

"According to one author:

Every school district needs permanent, continuing organ-
izational patterns for curriculum development. The approach
should always beon a K-12 or K-14 basis, with personnel in-.
volved from all the levels. The size of the school system
.- will be a factor in developing a suitable plan of staff
participation. - - The district curriculum council or curri-
culum planning divieion in the large city should coordinate

amupe———

101pi4. p. 5.

&




‘ T the.work of all subject’ comm:ttteee.11 ' ' >

In actual practice, the subject matter is assigned fo some grade

P, 7y

b 2 : : i L Y a
ey 11 ’ v ; Clogical

1% 5T 5. ! reason: The material is placed in'an instructionsl gaide. The guide

is dietributed to the teachers of the levels or staff developmént

_sessions may be held and the "curriculum" process completed. - Little -

11

significance ie‘plaéed upon the type of ﬁphool organization of the
district, their philosophies, or the total iﬁetrﬁctional program during
staff déyplopment eeeeione.. Thus, teachers often become expert only

- in their grade or'sﬁbject area of epeéialiihtion. Administrators of

schodls at-all levels tend, in this writ;;\e opinion, to view other

. t

school }e&ele as a "heceeshry‘evil." Little real effory is made to
. Y ’ N .
provide for the real transition of students from one school level to

. ’ -+ another. The child gets the subject matter, but he often is really

L}

left to founder in the process of transition through the system.

- whether a child remains in one school or moves to many schools, the

°

system should be able to provide him with a continuous experience.
111 conceived and executed airriculum plans cause, in this writer's
view, poor articulation among school units.

S8ince the emphasis is upon the improvement of growth
in individual learnees in and through group- contacts,

. a curriculum becomes a series of experiemces in which -o-
all individuals ikprove the process of achieving more '
intelligent human relationsfiips. It is present living
made into better living for everyone concerned through
cooperative interagtion.

11Roee L. Neagley and M. Dean Evans, Handbook for Effective Curriculum
Developgpnt, Englewood Cliffs, N.J.: Prentice Hall, Inc., p. 139.

12

L. Thomas Hopkins, Interaction: The Democratic Process, D. C. Heath

1]

‘ and Company, 1941, p. 39.




From this brief sketch one can diecern that the articulatlon

- . d : . ’ . : .
‘ ‘- . . L4
’ . v
. e . L} . : Y
.

d1ff1cult1ee grew w1th the eize and complexity of Amerlcan educatlon.
The development of the aunlor high echool deslgned to meet the neede\
of the pre-adoleecent caused muth dieguption in the students' contin-
"uous e&ucational progrem.13 With the development of the middle

ihchool,'articuiation has cohtinued to be a érobleﬁ; .bne publioation

© 7 hag this to write about the middle school:

4] . . 5 . . FY

. "= = = Since.the middle school occuplee a position between
, : two educational 1§;els characterized by somewhat different

2 philosophiesn grams, articulation is a major concern. L :
P v *Students must .b&“fielped to make the transition from\eléhena S .
o . tary 6 high school at the saﬂe time they are in trans§
- from childhood to adulthood. %
Twn'mdnumental wg}ke on afticdlatlolpwere renorted 1n’The Seventh ' .
i . : Yearbook, Department of Superlnten‘dence publlshed in 1939 d in The
. Al ‘A\

1958 Yearbook, Aeeoclatlon for Superv1elon and Currlculum 2 lopment.

. The Seventh Yearbook was a treatlee dealing w1th artlculatxoh‘fr

+

-'elementary gradee through adult educatlon. ‘A key statement if the Seventh..

/ . Yearbook states: . , '&““

A . = = = Artitulation can best be realized by mutual understanding
c* ‘ and cooperative undertakings - to the end that the-school may
’ . be so shaped to the child, that there is fio interruption to
the continuity of his mental phyelcal, and social growth. The’
vital problems of -articulation are discovered by scientific ob-
servation and study of the individual child in the dynamlc
eettlng of his actual schoql exper1ence.15

° i +

o The 1958 Xeerbook is notable because it surfaced a list of fourteen

13, _ R t o
13Roee Neggley and M. Dean Evans, op. Cit., ps 2.
) oo | . — _ .
— hGordon F. Vars, "In-Between," The Transitional Ye , Association for
Chlldhood Educatlonal Internatlonal, Washlngton, C., Leaflet L.

¥

15The Seventh Yearbook, Department of Superlntendence, Nat;onal Edycation
" AsBociation, Washington, -D. C.,1929, p. 10 .

Y ,-. "'5,‘,‘ v ' .. v .
: _ 13 -




'
- ’ : “.ef;ate'd_ or implied cau;xée of, studehte_" re{ét?ioné to aﬁiCﬁléﬁicﬁ'v " C
’ ‘ proi)lems.gl6 " The fourteen items a‘:'é—ae fo_liowe:
GroupA - Situations Tn Which St;;dehté Reported Help or Hindrance
-~ In Their Progréée ThrougiLSchoo,l (Grades 7 to 9)
1. Moving to a new level . _ - 38.8% |
_2./ Moving to a new school community ‘ 19.0% .
L ~3. 'T'eacher behévio;'- - 5 S 14.-.8% |
b, Sub:ject matter : o , 11.2%
. _ - \ R
. . ‘5. 1 ra-currlcular act1v1t1es SR | : 3.8%
a 6. x]i)bljfer.enceﬁx in teach.lng methb fs ‘ . 3.8%
7.- Smooth progress | | ,‘5 3.'-37_6
S '8. Rewards R 2.8
~* 10. Promotidns ' ) _ - 1.5%
" 11. Punishmen o _ 1.4% -
12. Tllness ..  ° T 1.1%
" 13. Retention ' | B -
‘ 14.° Accidents ~ O : 2%
These responeee’were based upon 78% situations reported as ’
' B occﬁrrlng from grade 7 through grade 9. 17 '
The same study reported the identic¢al situations infrolving"
- 40O 'tuatibne as occuring from grade 10 th.rou-gh grade 12. This
o new llst refer'red to as Group B -‘Situat‘ione In Whic_h Students .
L ] - . ~ '
/\' 8 ' 16A Iook-a‘t Continuity- in the School Program, 1958 Yearbook, '
‘ ) Association for Supervision and Curriculum Development, 1201
‘ A 16th St., N. W.,Washington, D. C., pp-. 61-82.
| 7Ib1d. P 28, | :




2

Reported He;pﬁor Hlndrance In Their Progress Through School
/ . .

{Grades 10 through Grade 12). , ;

1. Teacher behavior R L a2
2. Mov1ng to new ‘level :;l s RS '10.7% :
3. Moving.to new school community ; N o ‘ 15.5%
4; Subject matter L | 15:5%
5. Extra-cufricular activities | A _9;5%,_
6. Differencee in teaching methods - o "8.0%‘
%,.'Smooth progress ';' | ' ~w | f 4.5%
8. Rewards ‘ . . .‘_2-7%
9. Grading | co \2.5%
10. Punishments | ' ’ 1.3%
'11. Tllness S 1.0%
12, Pro;otione : - : . 8% )
"13. Accidents | = A | .5%
14, Retentions g , . .3%18

The 81tuat10ns that hindered or helped students entering
junior high school and‘enterlng high school dlffer markedly in
the order in which theziteme are listed. Leaving the-elementary

school seems to preseﬂt the greatest fear to the junior high

‘student. Moving to a new school community ranks ag a high second

i

followed by teacher behavior and subject matter. Moving from the
elementary‘school to the junior high scheol represents a full one-~

third of all the articulation situations or events reported for

I

op. cit., p. 49




this school level. This would séem to indicate the real concern

these students have regarding their transition to a new school unit

] :
with a different organizational pattern and perhaps other significant

differénces in éurriculum, teaching methods or distance from home to

school. °

[

An examination of Group B eituationevinvolving high school

groups clearly indicates that they, like the junior high students,

_ are more conerned with vertical articulajion between major school

units. Though the proportion of senior lhigh school reports of

this‘¥ype are only half that for the junior high schools, one in
every six of the senior high school articulation situations ig of
this type, indicaéing,that the traneition to sophomore status is

-

recognlzed by etudente as a significant p01nt for coneiderlng

continulty of learnlng experlence. Statietice published by the} ?k,

school district of Philadelphia are worthy of mention here. In the"

1974-75 school year 7,232 students drdpped'out of school for various .

reasons between the 10th and llth‘gr;deéslg- Though no fﬁll etudy. -
is available on this group of drop-oute; it is reaeonablé to assume
that probleme related to existing articulation practices might be

a factor. There is no comparable drop-out rate at any other grade

level.

‘There was a survey of Philadelphia high school drop-outs made in
197%-74. The drop codes aseigned by Pupil Pereonnel and Counsellng,

a division of the Philadelphia school system to account for. students

19%acts and Figures, 1975, Office of Informational Services, School
District of Philadelphia, p. 11-15.

Many Btudents reach the age of 17 when they may legally leave school
about this time in Pennsylvania.

6 | 4

o/
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. \ i ! o
e \ who.leave schogl before graduation, states the following:

te

- The students’ reasons as indicated by this survey,

A - . . gqme clqséraperhaps to describing the true situation.
Two-tilrda of. the respondents answered this question.

> Of those, who' did; almost 17.0% said they left school
_because they didn't like it; &chool-was a hagsle; a
‘bore; a teacher or counselor was unfair; or they
couldn{ﬁ get a transfer to amother school.20

2,

The same Phila&elphia survey lists the following verbatim

3. Pr gnancy -31 S

LY

L e T

. e | |
6. . Neédéd to work' ‘ financial problems; wanted to work; got a job.
7 Dropped out; qult, didn't want to go to school' dzdn't need to.
S; -Courge desired not*avallable; teacher didn't know what I wanted.
9. 2Peré;na1 reasons (unspecified); home prbblems; parenﬁ died; help
' ' ‘ mothér; personal and family problems; sickness in the family;
transpoffation.
10. Got married ' - 8
11. Si?éness; illness

12. Got put out.

2oDrop:Outsz 122}:24, Survey of Philadelphia High Schools, Office of

Research and Evaluation, School District of Philadelphia, p. 1ll. .




v | 1
. . . -

13. ' Poor attendance; cutting classes. -
14, ‘Teachars not helping slow 1earnér$;~wasn't learning.
15. No reasén; none.
16.v Raciaiiprdblems. :
17. Government service (Job Corps, N.Y.C., armed forces). .
18. To go to another school. | KL

19. Juvenile delinquent; troublesome kid.

. 20. Othpr.21 : - ‘

0

Even though the above verbatim reasons were given by urban
students, it would seem that any school system could effectively

respond to items 1, 2, 5; 7, 8, 13, 44, and 18. A well conceived

' . articulation plan, might, indeed, help reduce significantly the

>
By

nunber of drop-outs in these areas. . . |
4 |
& \

According to the 1958 Yearbook, A look at Continuity in the
‘ \

t

- ‘\, ,'

School Program.

Overall results from studying k,197 51tuatldns reported
in 2,974 student reports would seem to emphaslze the
following: answers to the question: When and ‘where do
school ¢hildren recognize aids or barriers to steady
progress? ~

- . 1. When moving to .a new school community?
2. When faced with certain types of teacher behavior?
3. When dealing with school subject matter?
L. When moving to a new school level. .
\ _' The table which follows indicates the séveriky of the articula-
“tion problem on the middle school and junior high school level. For

the study, grades 5 through 9 are significant.

‘ ' el Ib1d., p. 15

22A,look at Continuity in the School Program, 1958 Yearbook, p. 31

a4yt
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. o . TABIE - 1
IMPORTANT DISTURBING REMEMBRANCES

G R‘A_D E
b -6 7-9  10-12

Moving to new school 4 _
community 1 (25.5%) 2 (19.0%) -
Moving to a nes school - 5 "
level 1 (33.8%) 2 (16;7%)
Teacher behavior - - 1 (21.2%)
Subject matter : 2 (24.1%) - -

A well concéived articulation plan must take into éccount those
‘situations‘that helped or hindered the Bfudentq\at;the various grade
levels. This practicum is, primarily, concerned with problems of
articﬁiation at that point in time that a student enters middle school

.or junior high school, or leaves them for high school.

In Philadelphia, Pennsylvania, where this practécum was prepared,‘
*ghere was little effort devoted to the problem of agﬁiculation beyond
%he~publication of scope and sequence charts in the various instruc§i9nal
guides as we described earlier. Schools were left to dexelop vwhatever
précedure they felt would best overcome their afticulgtion problem.
The effect of this policy has been the development of mo effective
articulation plan for the city. The thesis df this practicum is that
the lévels of academic achi;vement can be ra;sed; pupil disruption re-
duced and the drop-out problem alleviated with an effective articu;ation
program.. The_evidence presehted in this study seems to indicate that

a goéd articulétiqn program does appear to have a positive effect on

how.well a child performs in school.

18
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_ _ SITE oF PRkGTICUM
The middle school - junior highvechool articulation activities
described in this practicum took place in- Administrative District I .
of the School District of Philadelphla, Pennsylvania. This dietrict,
located in the -outhweet part of the city. includee all schools west
of the Schuylkill River and eouth of’Lancaster,G&ftrd, and Haverford
-Avenues®* It has the distinction of providing full servicee to care

T

for the educational neede of over forty thousqnd etudente. 37 28#

L

or 89.6% are Black, #1 or 0.1% are: Oriental, 57 or 0.1% have Spanleh
23 -

surnames and k4,246 or 10.2 comprise all other studente There are

three comprehensive high schools, three junior high schools. three

middle echools, ‘three epecial echoole, twenty—eix elementary echools,“

one middle years altermative achool and an annex to the Parkway Program.

¢ y

The over-riding goal of the district ie.to make sure- that all of
ite children are given an equal opportunity to experience eucceae in
(776)

elementary teachere and nine hundred and eight (908) teacheré in
‘\

secondary schools. : o . - - \\\V//f\*&.,& :

ARTICULATION IMPEEHENTATION IN DISTRICT I

education./ Thie district also has eeveH‘hundred seventy eix

A plan of inetruotion involving many echoole. as was Btated
earlier, can not expect to be effective uithout a curriculum coordin-
ation plan among them. An examination of the relationships of scheols

in District I indicates that.the Superintendent of the Administrative

*Note, attached map of Administrative District I in Appendix. (A)’

23gnrollment in the Philadelphia Public Schools, 1973-7%, Office of
Remearch and Evaluation, Phila., Pa.

L7




District doee; in fact, have an argiculation plan for his echocle.l
4 . ,
The key to his articulation plan is the varied way he relates the
schools and personnel;rincluding parents and etu&ente, to get the.
maximun-efficient use c?‘them all. The brief account which followe

———

is indicative of how articulation works in District I.

The principals at all levels, elementary, junior high, middle

L : . .
school and senior high school, meet regularly, twice a month to re-

view administrative or instructional matters affecting the district.
%

€

———

* The subjecte presented normally concern all schools in attendance.
At times during the month, the Superlntendent, or hlB designee, will
meet with_adminietratore of a particular gevel,'l.e., elementary, to

discuss problems of significance to them. //

s

- The schools in the district are usually related according to

their proximity to one another. The schoolls may also be clustered

.

according to their feeder patterns.- Note [the attached memoranda

24

that relates to the west cluster of District I.~ . The high schools

might belong to more than one cluster arrangemen4. The high schools

" are fed by three or more junior high ‘schogls or middle schools.

The schools in Diqtrict I are also a}ticulated among subject -

linee. In fact the current dietrict Reading Plan, copy attached, 2>

H
preeente a different school to echool relationship.

., The parente are involved in the articulation program on the

distrt;t levelzthrougH‘monthly‘hbme and School Council meetings. At

. ; .

2L*I'::nclosureﬁx 1l and 2. ° i

25Enclosure j.

< oo
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these meetings, repreeentativefof all schools in the district meet
to discuss curriculum or other problems of current interest. Speakers

~

~ ’ from' the céntral administrative offices orf subject speciaiiste might

address the péren_t groupf Communication‘ at these meetings is a two-J

way affair b?tween adminietratoré and parents.

As a result of thieﬂpracticuh. one of the regular meetings the
" Superintendent has each month for his principals is centered around
! a curriculum matter. All the district staff péreonnel who attend

this meeting are free to participate in its deliberp¥ions. Teachers

- .t

! [
be the case is problematical. This writer feels that tga

s ! have rarely been invited to these meetings. Whe her o¢ not this should

er involve~
-
[

. " ment should be increased during curriculum meetings. According to one
author: | -

- - = Curri¢ulum planning comes to life in the subjeot
matter and activities of the teaching-learning process.

# Every decigion made by the teachers and learnees in a

SE classroomfor some other part of the school environment
- . - ghapes and modifies the means of instruction and provides
i . pe TR o X X 26
= ) . the setting and the opportunities for learning experience.

So concerned are teachers in the School District of Philadelphia
about involvement on committees, they have demanded and won the right
to be on all curriculum committees as part of\their contractual agree-

“ ment with the school district.27

This agreement does not extend to

~N
the Superintendent's meeting described here, but is required at the
level of the sahool. The Superintendent is required by contract to.
26 _— . :
Edward A. Krug, Curricutum Planning, New York: Harper and Row Brothers,
| 1951, p. 6.
. 27Agréement between the Board of Education of the School District of
Philadelphia and the Philadelphia Federation of Teachers, Local 3,

American Federation of Teachera, AFL-CIO, Sept. 1, 1972 to Aug. 31,
1976, Article IV, Section uA, p. 26. :

' |
22 ;




’ ’ , meet regularly with teachers on district curriculum committees.

Th%e writer feels that tne SuperihtenGEnt should include key
teachers in his regular monthly curriculnm planning meetings involving
adminlstratore. From the Bgeceeding discussion, the reasons become”

: quite clear. The teachere carry .out the curr1culdi and should be

{ »

-~ involved in its devblopmept.
RS

With this diecuesiem in view, I proposed to the.Dietrict Superin-
tendent that’he consider reorganizing his monthly curriculum’ meetings
, - « o
to include teachers in hopes that it would increase the possibility of
iourr@culum changes being implemented by the teachers more readily'in
the egnesroom. After much discussion about teacher participation, the
Superintendent accepted the idea of inviting the teacher on each faculty .
. concerned w1th the instructional matter to be discussed to attend the
. meeting w1th the school principal. The Superintendent agreed to implement
the plan in District I. The Superintendent.concluded that by having
the specialist teacher from.the echoolwpreeent, the chances of the
subject matter successfully reaching the faculty might be increased

regardless of the pressures upon the principal that might delay“its

early presentation to the faculty.

The Superintendent stated he has increased the involvement of
teachers on all district curriculum committees. A reading committee,

for example, would have at least a teacher repreeentat1Ve. The !

N

Superintendent reorganlzed his district meetingsin the Spring of 1975.

The results of thie articulation effort have brought remarkable
( _

|
i
@ N\
N,
. &
.
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- )
» ) _ .
i . o results to District I.Q Befére' the plan was put into effect in

‘197h the natlonal test scoree for the district were quite poor.* -

The teet resulte published by the Divismon of Research, School

o

Dletriet of Phlladelphla, indicated that District I made more
. progress on the nationel testbthen any ef thevother seven adminietra—
. btive dletricte durlng the same 1974-75 echool year. The dietrict
articulatlon plan seemed to have played a elgnificant role in the

district's success in reading.

Articulation Activities - Turner Middle School

The articulation activities described in this practicum center
on the Dr. John P. Turner Middle School, its four (4) feeding schools

and four (4) main schools to which Turner graduates are assigned at

! ’ the secondary ‘level. :

Turner Middle School is housed in a modern air-cOnditioned‘
building complete with an.olympic size swimming pool. It has the
. distinction of bei;g the ligt school in;the district to heve a
| swimming pool authorzied. The school opéned in 1971 and has a present

enrollment of 1,610 students (1974=75), 99.7% of the students being

Blaek. Academically, the school ranked lith among the forty middle L ;;'Q
, _ Epa
junior high schools in the city.28 The economic level of the familleega\‘u

;fy/ is sufficiently high that Turner Middle School doeecnot quallfy for ’

A

§

federal compensatqiy programs. Many of the familiee in the community

are young and have high aspirations for their offepring.

“

{ . R
28 1973-74 Philadelphia City-Wide Testing Program - Spring 1974~ Achieve-

ment Testing Program, School District of Philadelphia, Office of N
. Research and Evaluation, October, 1975, p. .49=56. ) ‘
* In Philadelphia, the California Test of Basic Skille is used.

}

o
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Add B. Anderson School - (K;S),>William E;'Harrity Scﬁiol -
(K-5), and'the'Avery D. Harrington School - (K-4) are the main
elementary schools sendihg etudente to Turner Middle School. The
Williem C. Longstreth School feeds less than 75 students to Turner
each year. Andérson and Harrity schools, like Turner Middle School,
do not qualify'for.fede}al compengation.- education funds.  Their
student body closely approximates that of the Turner Middle School.
A;ery D. Hérringfbn School, on the other hahd, does quaiify for
compensafﬁry education funde;' The achievement lévele of the ecﬁool
are lower and many of the etudente who enter Turner loee the advan-
tagee of the extra compeneatory funding, because the. economic level
of the majority of the Turner students diequallfies the school from
federal funds. The Longstreth students also lose their‘compensatbry "
funds when they transfer to Turner. Most longstreth students are
bussed to Anderson and enter Turner from that school. The ann;r

feeder pattern-appeare below: -~

N

TURNER FEEDER PATTERN
ANDERSON HARRINGTON LONGSTRETH

smch& SHAW .ﬁ,«( W

CITY 9th GRADE .
- HIGH SCHOOLS- 'HIGH SCHOOL ONLY - . SCHOOL

: |
All elementary schools are of the traditional self-contained class -




e
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" room typé; Pupils, fypically, are grouped by ability in this one

. teacher, one class atmoaphere. little team teaching or open class-

schoole indicated.

" Anderson School K-5 282 - Grade 6 (J0O are bussed

- - from Longstreth

4 . Harrity School ~ K-5 142 - Grade 6 -

§ Harrington School  K-4 - 205 - Grade 5

¥ - ) ' : e
Other, Sources : 72 - Gradé 6 - .

% o o C . } ' ‘
@ n . Total 701

The arficulétipn effort described in this practicum focuses
. ' - in part upc;n the 701 students new to Turner in 1975 and its 517

eighth grade graduatiné peniors.

Three .secondary schools reéeiv; Turner Middle School graduates.
University City ﬁigh School is the only school that app&oximates'the'
type of building h;méing 1‘:he Turner ‘Midd:l,.‘e ‘Schoo'l‘. It is an open
space school that is fully air conditioned. Team teaching and indi-
vidualized inatructioﬂ‘i;‘being attempted there. University City R R
\  High School, like Shaw Junior High School and Bartram High School, - B
éualify £o§ compensatory federally funded programa.‘ University City ‘k .'(
High School is noted for its science program, whiie Bartram Hiéh

-

School stresses clerical practice.

-




s - -

ot

‘were principals of urban schools.

‘schools -as indicated.

 the same addressa* ‘

. - - - - ‘ "

The Turner graduating‘class'was distributed among tme secondary
John Bartram' - 1147,. . ' x
dulia'R.oéhaw e lGh,gradera - 189 grede 7 '

ro Universi‘t\y City - 124 |

Special high - --82

school placements

 fotal - -5-{7_ o
The s¢hools chosen in th1s practicum were selected because the -
elementary, middle and secondary schools were 1ntegrally related.
A student entering ‘first grade could move in loglcal order to middle

school and through one of the high schools prOV1d1ng he remalned at .

T ¢

0

Procedure "

The practicum began in May - 1975. . A questionnaireyﬁms prepared
and sent to all middle school and jquor'high school principals in the
School District of Philadelphia and to a selected group ofvprincipals

in Roosevelt, Long Island, New York, Bucks, Delawaretagd Montgomery

'Countles in Pennsylvania. : Some school prlnclpals in~ W11mington, Dela-

ware and.Baltimore, Maryland were also sent questlonnalres. Slxty (60)

questlonnalres were mailed. Twenty-four (24) princlpals responded.

Three of the respondenég were from suburban school dlstrlct, while 21

\

The.sdrvey revealed that the grade 7 - 9 type organizati

indicated on the majority of the questionnaires. Though the enrollment

* Appendix B
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va¥ried from school to school, the smallest school reported an
enrollment of less than 500 students while the highest enroll-

e

ment exégeded 1,500 students.

The’ principals wére asked what their schools did:to make

it eagier for -students to make the'tr sition from one,school

A4
unit to another. Ten basic

The table be%pw indicate the number of times each item was

onses/wete made to this question.

’ - 28

mentioned: | .
) ‘ TABLE - 2
s . ARTICULATION EFFORT USED MOST OFTEN BY PRINCIPALS
Rank Articulation Effort , " No. of
N, ' times
' mentioned
Tl Adult speakers talk to the students from 12

high school. '
2 . Students vislt the new school; .10
3 . Parent conferences and 1etters.are‘used; 9
4 .. Pupils tested for grouplng and new school =~ 6

- placement. ‘
'5 Guidance counsellng is used in placing students: 6 .
- ) b
.6 Special assemb11es about the new school and L
’ its programs are held. .
7 - Articulation meetings of some school staff ' 3
! with the new school staff are used.
8 Career Development programs ass1st 1n )
’ _ school -assignment.

9 ' Conferences between administrators on all 2

levels: v
10 . The school .curriculum is modified to meet the 1

‘minimum standards of the new school.

)
o/ ] -
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The responses of the principals clgarly indic;te‘their
concern to directly impact the studentg. Items 1 and-6 support . #
this viéﬁ.. It is not until item #7 that the prlnclpals begin
to con81der staff 1nvolvement in the artlcglatlon effort.

Curriculum concerns ranked last among 10 ranked responses to

this question; . - 2

The second question principals were asked concerned the

-methods they found to be most effective in t“e artiéulation f’\\\\.

process. Table #3, which follows, indicates ftheir reply.
. . . . L ' \\ »:

TABIE - 3 . \
MOST EFFECTIVE MEANS OF ARTICULATIOE,

Rank Most'Effectlve Means of Artlculatlon\ Number of_ngponses'
1 Orlentatlon by guldance counselor \ 9

2 - Visits to new school by parents and '\\ 7
' students. n . . '

3 Principal or member of his staff 7

visit feeding school. ¢ o

L Administration of test for grade Sy

A placement. '

5 Individual parent conferences. b B
6  School administré%ib% maintains direct 3

. contact with each:other.
- . »

7 ~ Orientation type assembly programs 3

8 . Faculty program planniné ' 2

9 4, , Career ﬁevelopment ®

.

Guidance counceling heads the list for most effective articulation

means as conceived by principals. Items #6 amd #8, which pertain to




.
~

faculty involvement in the articulation prccess and program planning, -

are near fhe~ehd.cf4both lists'cf'afticuletiqn methods most used by .
‘ .. . ° . r3 - . - N

R principals.
.~ .~ THE TURNER MIDDIE SCHOOL ARTICULATION PLAN

From the preceeding discuesionvof the research project described
gt ’

in the 1958 Yearbook, Association for Supervision and Curriculum

Az

Development, ahd the survey ofyprincipale conducfed in this. practicum,
it became increaa@ngly clear that the elementary pupils enter the
middle school or junior high school plagued with anxiety for the many

reasons stated in tﬁ? research.

The Turner Middle School Articulatlon Plan was deslgned to
capltalize on these findlngs. The vehicle the school employed was
‘ ‘ - referred to as the "’I'urner Articulation Team." The Turner Articula'tion
Team consisted of ghe follcwing perscne, who actively visited each of
, Turner's feeding schools: fhe achool pr?ncipal, a school ccunielorg
b typicei,”but verbal'stu&ents'whoe?hibited a good Turner School
adjnstment. An ebullient pereonality, not necessarily high scholarship,

was an important consideration in selecting these students.

‘The prlncipal was a neceesary part of the Artlculatlon Team
Y because it was felt that the new students and their parents should
know who he is and be able to speak to him in familiar surroundings.
The principal's responsibility wes'to describe the Turner Middle

"School program in terms the pupile could understand. The‘principal

.




used a television tape depicting a day in the life of a Turner
students in their academic classes, expreseivelqrté classes, phys-
jcal education and swimming classes. The‘color slides of the
éwimming»claeegé were-mos¥ gxciting for thé pupils. The feeding
schools send their pupils to Turqg; each week ?o take swimping
lessons. In ﬁreparing the slide presentation, we yere caréful to

include a few pictures of swimmers from each feeding school.

The counselor, a persbﬁ most elementary pupils have knowledge
of, then spoke to thé pupils and their parents. She described the
services she offers and invited each pupil to vieit.her office when
he came to Turner. The main stress of the-couneelbr'é équeﬁtatipn

was that she was there to help every pupil.

The 4 students on the Articulation Team were perhabe the most
valuable team members, because they could 'tell it to the pupils
like it is." They fielded questions about homework, discipline,
the teachers, etc. They stated they were a little afraid to come
to Turner at fir;t because of yhat they had heard about the echqol.
They found, instead, that Turner is notulike that at all. qu,can
do whatever you ;ant there, as long as you follow the eimple\rulee,'
that are in the handbook. The students stated they helped set up

the rules in the hafidbook.

After the large group meeting, the pupils were broken up into
smaller groups, so that fhey could meet and talk to the Turner

~ gtudents. _Wh;le this activity was taking place, the principal and
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counselor spoke to theﬁparbnte in groupevend responded to. their
questiene. At the conclusiyn of the visit by The Turner Articulation
Team, the elementary .school was invited to visit Turner. <The date
for the eenool's visit was confirmed with the elementary echool_
principal béfore the ArticulatiOn‘Team left the building. After

& -

each vaeit, eome copies of‘the Turner handbook were left for each

class of studente conlng to Turner,

Before each visit by the Articulation Team, either the Turmer

[

School Orchegtra would play a concent in the echoel,,or a stage pro-
duction would be given for the new pupils by the Turner %iddle Sch%§1
Center .for Performing Arte.h§The Cente}'fon Performing Arts is an

Alternative Program, which uses drama as a means to improve the basic

!

B}dlleo 'i .

Before-all of the above activitiee took place, at least a planning

meeting eae held with éne elementary school principals involved.* The y
principals‘welcomed the opportunity to mmet e*d discuss the articula-~- s
tion program; One principal expressed eurpriee et the meeting, because : % '
no meeting of this type has ever previously taken place in his ten years gﬁ
as & principal. Another principal felt the meeting was an excellent
opportunity to introduce their pupils and parents to Turner and lessén
their anxieties.’ ' - |

Student Survey

A queetionnaire was adminieééfed to 475 of tﬁe 701 pupils to -

*Copy of letter attached - Enclosure #2
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‘ . o N enter Turner Middle Sch601 in Septeinber - 197'5.?‘.9 The zléepon'eee ,
'to the questions, as was expected, varied widely as to their type.
Some of the variation was nq-doubt due to variations in how the
éuéséionn&ﬁ es were administereds Cldaéroom;teachers of the-
:Gafious schoqls administered the questionnaires to their pupils.
Some of the variation, such as different ways of explaining what
was meant by certain terms sr different illustrations (or lack of
them) seemed to acéount for the widesgnead pupil feaponéee.‘ Some
of the variations seemed to'b; associated with age or grade levels
of the pupils responding. There was sﬁme evidence that some pupils
were told how to respond tovthe questionnaire. For example, in a .
certain set from one echoél, all the children said very much - the g
same thing, indicating that a certain mental attitude might have
| ’ . been established by the way directions were givin. .'Some papers
were more detailed than others. Vaxiationeﬁhn ability in written

expression were also apparent.

Before the questionhairee were analyzed,lapproximately 100
forms were read at random to get a feel of what £héy contained. On
the basis of this initial reading, a data collection sheet vas dg-
veloped, revised and finally employed in getting data from the

queetionnairee.3o

In light of the 'purposes of this practicum and the nature of

2900py of the Student Questionnaire is attached as Appendix C.

3oAppendix D.

the replies, the final choice of any analysis technique was one which

o kST g ek nas

g



® " appraised each child's report form as a totality rather then in-
terms of the original 4 questions proposed. Thie procedure ruled
out unnecessary duplication'(aame idea expressed by the eame per-‘
" gon in more than one way) and organlzed the data under common

-categories regardless of where in a child's total report the pert%pent -

. 41‘{1 Ca

material was recorded. . ‘ o

One big problem was the devising of a system for recordlng ,
the information children had supplied so that it could be summarized.»

While there was no intention to impose unre tic or inaccurate
. ' , .
"uniformity," it did seem necessary to work out a method forﬂ%ecording

the common threads which did exist. The data collection kej’and tally

o

sheets for individual schools and all school Maries ara attached.31

-

‘ : - The first question the students were asked to responci} to concerned "
any difficulty that they encountered going through elemenﬁary school.

Fear of getting beat up ranked.high ag a real threat. ‘[ tion in

- the classroom was another item that cdused the pupils di$comfort. The

inability to perform academic tasks ranked thlrdAamong t eir concerns.
. The order in which the fears were exﬁressed may be dye in part to the

L : ’ e '
economically chaﬁging urban community [in which the schogqls are located.

///V\

When the pupils were asked how they felt about going to the new

school (Turner Middle School) hhé;e were. mixed feelings expressed by

of pupils wﬂo replied'(approximately 76)

‘the pupils. The major

8 that ranged from "rait and see" to extreme happinees.

'/ I
e <




A a@zeable:numbér (22) regretted going to Turnmer. In fact, they

weré'angryfand resentful about the change. All of these "angry" .
stndénte céme from one school. Perhaps théy were influenced by

the way in which they were.asked tg respond to the questionnaire.

A large number of pupils at this school (Anderson) attended Anderson
all of tﬁeir school lives. Leaving familiar Burroundingp might also

have contributed to their negative reaction. 2

In response to question #7 of the fall questionnaire too few
pupils bothered to respond regarding how they felt about Turner.
The few who did (28) expressed very favorable opinions about their -

new school.

L

The last question in the survey sought to find out wﬁy the
children reacted as they did. Those who looked forward to coming

to Turner stated they liked it ngauee they had_friende at Turner.’

In many cases, they named many of them. There was concern expressed

by some pupils as to whether they would have continued éhccees in

-

subject matter. The most non-commital group was from the Anderaéh
school. Again, this may be attributable to the high academic

f‘ .
aspirations of the parents and the fact that all of their school

experience was in the Anderson school.

The articulation activities involving pupils previously
described took place in the s&pring of 1975. There appe&red to be
a definite need to overcome ihe anxiety expressed by pupils, partic-

plarly from the Anderson school and statements of fear of the -

¥
co
ot
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unknown expressed by students from the remaining feeding schools.

To overcome some of thg fears, letters of welcome to Turner
Middle School were sent to each new pupil and directione regarding.,
the opening of school were sent to their parenég-prior to the open-
ing of school. .In éeptember,*they were aseignéd an adviBOr (Teacher)
chosen for his or her ability to acclimate new étudents. @he advisors
 of these claeeeﬁ displayed, in previous years, a partic;larvskill
and understanding of the problems of new pupils. An upper class
student was also assigned to meet with these néw pupils during their

weekly advisory periode.

Mental Health Team A - x

The Articulation Teamfogerationaly|at Turner, did not cease
to exist once the new p;pil became a Turner student. Many types of
sociai and emotional problema which could not be fSreeeén had to be
dealt with among ‘the new students. To help the student, the Articula-
tion Team was expanded to include the students' &4 academic teachers,
the echoél nurse, House Coo:dinator and school psychologist. Of
course, the parent of the student éxperiencing difficulty"wae a
necessary part of the team. The Articulation Team, with these added

new persons beca?ﬁ what we termed the "Mental Health Team.,"

New students could be recommended to the Mental Health Team by

any faculty'hember. We were especially looking for loners, fighters,




I SCHEDULE FOR TEAM MEETINGS:

t . ‘ ﬁ
and students with ecademic‘preblems. Students who presented
discipline problems in the classrooms, cut classes br were
truant were recohmended to the Mental Health Team. The goal of
the Mental health Team wae'to help the student overcome his anxieties, |
so that he could releaee his energies to learn. Thie_eervice is not

restrictedAto new studeénts.

The memorandum to teachers which felloya} explains how the Mental

Health Team functions:

"To: All Teachers, Counselors and Staff

From: Matthew c. Knowles, Principal

| 4

Re: MENTAL HEAUTH CONSUIEATION PROGRAM - Clarification of Schedule,
Structure, and Composition of Mental Health Teams.

g

9 - 10:00 10 ~ 11:00 11 - 12:00
Vool 1 |PLANNING SESSION HUGHES-KING HALLS
CONSULTATION TEAM - |
Dr. Samuel Wright ' ’
Dr. Richard Kluft (DR. Kluft and Nr. Ruth
Mrs. Mary Knecht g ‘
Mr. Thomas Ruth BETHUNE-DUBOIS HALES :
Mr. Alvin Thomas (Dr. Wright and Mrs. Knecht
(Consortium Members)
@ ¥
Week(#2 |, 1eN-BANNEKER HALLS
(Dr. Kluft and Mrd Ruth
DREW-TUBMAN HALLS
(Dr. Wright and | == = == =~ = = = . Mrs. Knecht
L]
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I1 STRUCTURE: ~
A. Each week is divided into three, one hour time elots. Two hours

B.

C.

- are spent in team meetings,zwith the third.hour varying in function.

1. During eny given week, our two consultation teams (Kluft-Ruth/
Wright-Knecht) are involved in two houses; thus requiring the

4 zflt:wt:o week cycle to cover all four houses.

2e Although every house has three teams of teachers, achedules/
time limlts are such that we only meet with two teams per
house. Therefore, we have regular, bi-weekly contact with

eight out of twelve of the teams.
/

t 3

3. The schedule is arranged so that a consultation team is located
on both floors simultaneously. This was to accommodate parti-
cipation of the Vice Principals, as it is our understanding

that Miss Carn and Mr. Warrington cover the second and third

floor respectively.

The week #}’Bchedule provides the only'one hour time period when
both consultation teams are not involved in house’teeq m;etings.
Therefore, we arevueing that time (9:00 - 10:00 a.m. as a planning
session. '

. ( . _
The Week #2 schedule allots one free hour for each consultation

team, which is used for follow-up_discussion or individual contacts.
. )

 with school personnel, when they are available.

II1 COHPOSITION OF MENTAL HEALTH TEAMS:

t As conceived in our earlier -contacts this year, "acroee-the-board

J

LS
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participation” of the following -school personnel. is essential to
the purpose and degree of productivity of the Mental Health Teams.

1. Principal* ) ' :
2. Vice Principals s , N
3. House Coordinators - .

4, Couneelors ' \ .

S. Team of Four Teachers - (5 where R.E. blassee are placed)
6. Non-Teaching Assistants
7+ Nurse*

:8{\§uidanCe Assistant®.

9. Staff from the Fifth House - Expreesive Arts**
10. Student Teachere/Subetitute Teachers

(We would not want to limit participation to the “%bove named personnel, . -

‘and would welcome your recommendations regarding other potential team

participants.) v

!

‘s Since two teams are meeting simultaneously, these fiembers would of

necessity, participate on a rofating basis. ¢ .

**T5 date, the Fifth House has not been included in the meetings. While -

fhey too, would need to rotate, we do feel their contribution wotﬁd be
valuable, i : -
(END OF HEMORANDUH)

)

The First Day of the New Term

-

On the first day of schooi, after the preliminary administrative .
détéils.of assigning students to sections was completed, the advisor . s
immediately took control of his group. The fupile vere given roet;rs
and a walking tour of/;he school plant. ‘During the tour, basic school
policy was explained with differences between Turner policy and .that
of’%hq\elementary echoplwemphasized. The advisors of most of the newv
students formerly taught in the elem?nﬁary schools. Each student was

then given a student handbook. He was encouggged-to read it. This

e

, -
2 kS ! *
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handbook became the sybject matter of class advisory pefioda for
) ‘ :
the first two weeks of the term. .

On the second day of'echool, thé parents, of all students new

to Turner were invited to a meeting at the school. At this meeting
they were introduced to the staff, were toid about some basic echoolh
,policiee they should be aware of and were given an opportunity to
neet 'their child'e teachers.. The teachers introduced themselves,
explained their subjects, the homework pollcy and the need for each
parent to become a participant in the learning process. The parents
were told to visit the school often, how to contact thevechool b&

telephone and to read all school communications sent home.

Each House, Turner is organized under a House plan, has a

monthly newsletter deecribing nctiv1tieo thh% have occurred and
those that will take place. Changes in policy are mentioned and

.

outatanding contributions of studente are included. Memberahip
't\ "‘el

in the Turner Home and School,Aesociation was encouraged for all
new parents. They are also asked to serve as room parents for

»

school trips or to assist the clasroom teacher as time permits.

Turner Middle School Parent Forum

Parents of new Turner students often needed the eupport of
other parents while their children were adjusting to their new
environment. The role of the Turner Articulation Team was primarily
geared to helg.the studéhta enmasse to adjust. The Mental Health

Team is geared to meet the needs of the many individual students

«
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who need speclallzed care. Though the.parents are a part of the :

)

Mental Health Team, the parents often feel ihat they are the- only

. ones with these problems. Because only one parent and hlB or her
- » - v
ch11d is the subject of a Mental Health Team sesslon, one can under-

&

stand -how the feeling ofedispalr can affect the adult- famlly member.

' To held these parents cope with the partlcular sltuatlon, all parents ‘
. .
who attended Mental Health Team se551ons were inv1ted to attend a

Parents' Forum for new parents. ) A B
, The Parents' Fbrum ‘was deslgned to acquaint the. parents wlth
/
. some of the baslc prin iples of human grouth and development. The

meetings usually cente around some characterlstlc of the:ch11d~1n-

9

the-middle. We .attempt to get parents with simllar types of prnblems .

together where possible. " Parents whose children. are trLants oy

rdiscipline prdblems are generally invited to the same session. At :

a recent Forum meet; - the tppic of dlscusslons was gangs and how
'?

to deal with‘them. The speaker was from the City of Philadelphla

Gang Control Unit. ﬂMost parents present were aware of the ex:.stence

}

- of gangs because tiflr children were affected by the destructive

‘ § _ b
activity of gangs, jor possibly, have known gang members.

-

During the digéusaion period following the spaaker; the parents

1earned'that,theré is a strong need for a child 10 to 1k years old’
’~ ) i ’ @

to belong to a groupe. The group's formation was a natural consequence

3

of the child's grawth and development. Through disenssion,'the parents

%3

learned that gang energy can be constructively directed. Parents who

. ) y
3 » . i ﬁ,
. ‘ ) : ’ N K ! :
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achieved success offered encouragement'to others in dippair; The -

_Forum sessions are informal. Rgfreshhehfe are served, paid for by

! . || (RN
the Turner Homeé and School Assogiation. K The Forum segéions are,

in actuality, group'théiapy'eessiqne, ‘The counselor and ‘at “least
one member of the school adminiqtration funcfion in the Forum as part
of the group. Theée members only partiqipaté in théhdiecﬁssion’ﬁheg‘
A ":t‘:'.wr.cc.ad"l to do‘e?. The s:héol looks for wayé fo'hélp the qtudent oyér
his adjuetment'period through insights that may be gaihed from phaf-
a’parent might say. ‘ o o

One outcome of the Mentalnﬂealtﬁ'Team aﬁd the|P$fehte' Forum
 has been a'}eduction of serious cbunéeling cases. in.197h, amdngv .
- 'the in=-coming studéﬁte‘ the couneelofs handled hO'caeee‘they termed
) eerioué enoggh to réquire‘more than ohe vieit. In September\197h-'
only 18 such cases were identified among the new students. This
_reduction in serious cases of L5% cannot totélly be qttribufed}%af

_ “ .

" this articulation effort. ‘Yet,vthe schbol records, 'since the school
e

opening in 1971, indicated the following: »

.74 serious cases’

1971 -

1972 - 69 serious cases

1973 =~ 65 serious cases )

1974 - 40 serious cases L
1975 - 18 serious cases . Y - e

: ' C ‘ v
Changes in the school feeder patterns and the experience gained
by the schéol couneelors‘o#er the years might have enabled them to label
the coﬁneeling cases differently from 1971 to 7h4. It does, nevertheless, -

appear that the articulation effort helped to reduce the number of eerique
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counseling cases.

>

The act1V1tie5 just deecribed, whlch occurred during the
first months of the term, are preceeded by jo1nt Home and School
Assoc1at1on meet1ngs, in whlcp an attempt is made to beg;n,the L

‘articulation process for the next groﬁp of new Turner students. .

ARTICULATION FOR STUDENTS LEAVING TURNER

 No plan of articulation would be completebwithout the inclusion

A

- ¢of students leaving Turner- for the high schools.  The problem'of

»

articulationAfor gtudents leaving for high schoodls wae,'in’thie
writer's v1ew, even more difficult to achieve than at the elementary

level. A descr1pt1on of problems at the transition from junlor high

'echool to- the senior high echool deecr1bed in The Seventh Yearbook,»

Department of Superlntendence, clearly indlcatee the depth of the

problem: -

1. Homogeneoue grouping of students in the junior high
school makes a new problem in the senior hlgh school
where practically all subjects are elective and there
are not enough classes to divide sections according to -
ability. . One school eyetem also reports that along with
heterogeneous grouping is usually found insistence by
"the teacher on one standard for the entire class, regard-
less of . the mental capacity of the 1ndiv1dual.

2. The increased amount of home study required in tﬁe senior
high school is sometimes difficult.

3. The emphae1s in the senior high school is 11ke1y to be
upon subjects, while in the junior ‘high school, the pupil
is all important. Junior high teachers are apt to have
a better training in methods of teaching. In the senior
high schooL teachers are specialists in their respective
“fields, and they expect their students to work more inde-
pendently.
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5 ) . \

b4, «subjects vhich 1nclude a 1arger use of. the ’

library and'of the’ laboratory, the students
‘meet a new adjustment problem. In Hutchinson,
Kangas, in order to facilitate thie adjuetment,
all ‘sophomores are given instruction in the use
S - of the “library, the use of the card catalogs,
- the location of reference booke, and the use of
o - the Dewey’catalog system. - -

5, ‘In some cases, the senior high ‘&chool has group
work, less individual teaching, rlgid subaect
requlremente, and formal methods.wg

- = - In the senior high, there is leee motivation

and less preparation for lesson difficultmes. The:

pupils do not appreciate the need of independent
study and the increased amount of time that must

be given to outside preparation. These pupils

: texperlence considerable difficulty until they learn
- ‘to budget their time and: prepare their leseons with-
out superv181on. . ,

. There is more lecture and leee projé“t work in
senioe high school. Changes in laboratory note .
books, and laboratory methods in senior high ‘school

: © - cause too abrupt a change in standards. The student

: - ip 'more on his own in eenior high school.

The Elementary Course of Study in Pennsylvania offered this comment

.as a eolution to the articulation probl.em'32 U

'l

It is neeessary for the elementary school to establish
friendly contacts with the secondary school, based on
mutual respect and’ cooperatlon. The secondary school

“personnel must know the objectives of the elementary
school and the basic philosophy back of the objectives -

continuous growth itself suggests closeness of, articula-

tion, purposes and practicoe. Closer cooperation may be
secured beteen the elementary and secondary schools by
the administrator assuming this_responsibility himself,
or by a coordinating committee«>3

@
4

Eighth Grade Artlculation Plan

.The team effort dealgned to improve articulatlon for etudente new

L

32geventh Yearbook, p. 136

33Bulletm 233-B, The Elementarx Course of Study, Commonwealth of
Pennsylvania, Department of Public Instruction, Harrisburg, Pa.,
. 1949, p. 40. | ‘ .
14 “
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to Turner is continued iﬁ modified fbrm for graduating seniors
prepqping to go to high school. The members of this Articulation -
Team are as follows:

Dean of Instruction - A Vice Principal s
House Director or Coordinator: . '
Eighth Grade Chairman

Guidance Counselor

All Advisors ; o

Parents 4 '

The eighth grade Articulation Team has the majogm;eeponeibilify
for pignning,_devéloping and’execﬁting the_afticulation'aﬁtivitieé for
the senior class. All seniors are remindéd in fheirAfirst clags assem=~
bly by>the coordinator and counselor that they are.in théir)final year
at Turner, aﬁd will, in tﬁp next year, go on to a secondary school.
They‘are told that their success invgetting in;o the echool and courses

. ~
of -their choice depends upon their past grades, as well as on how well

34

they perform during their:eeniof year at Turner. A whole series of
activities are employed to prepare the senior for fhe secondary school.
These activitiee, which span most of the school year, are described in

L 4

succeeding paragraphs.’

First, conferences with thg etpdeﬁte and their parents are held
with the counééior to review the student's cummlative records and to
"assist">? tﬁi parent and child, who have the final say, in arriving
at a course seléction for high school. Parents, at this time, are
adyieed as to the high school their'child is to a@tend.regardleee of
36

ccurse selection.” In some instances, acceptance in a special program

will preclude a student's attendance. At the regularly assigned high

3?Enclosure L

3.5Encloauré 5

36 . |
Enclosureks | 4?5
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school, attendance is usually determined by the student's home

/

E address. ¢

A Career Conference for the eighth grade was held early ,in
the year to introduce the students to the profeeeions.37v The

practitioners of various professional fields made visits to the

- school, mingled with the students and "répped" about their work.

"IN" - Interest Negroes, is a groﬁp of Black professional who

" permit Turner students to spend time in their varioue_work locations

observing as the‘profeésional actually works at his job. A surgeon
might well permit a student interested in medidine to observe an

operation, »

PIMEG,38 a program designed for students interested in engineéring,
is begun éarly in the term with visits to industry and with engineers

both on the job and.in school. A teacher in charge of career develop- -

_ment arranges additional in school and on-site visits for all students.

In ehort;~theee real life experiences given the eighth grade students

closely coincides with the student's course selections.

Special articulation assemblies are-held'prior to the actual
course selection process by the}etudente.39 At these aeeemﬁlig%,' s
representhtivee of each eecqndary‘echool are éskea to make a pfégén-
tation to thqﬂfuture graduates. Usually, the eéhool ppdducee a

light and sound preeentation’followed by supplementary information
37Enclosure 7.‘
38Enqloeuré 8 ‘

39E1'1closure 9

°

o
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by an administrator, academic counselor and some of their*etudents;
. : . t )
We usually request former Turner students. The assembly program is
usually followed by an on-site visit to the high school and is often

an all day activity including visits to some secondary classrooms and

( programs in progresse.

Monthly newsletters are sent home to parents regarding all eighth
gradé activitieé. Any ﬁewe releases from the higher echodis.pre also
made‘évailable to the.efudents and their pafente; All dufingvthe
course'eglection and érticulation process, the class advisor etande 
ready to assist the student. Guidancé counseling, as one might expect,

becomes more intense during the senior class articulation program;

When records are forwarded to the high schools, Turner counselors

also éeeist the school, when réqueated, in assigning the etu@eht. .

i

A follow-up plan is ﬁeing developed to determine how well Turner
graduates are doing in hi%? schéol. Because Turner has only graduated
two classes, none of whﬁﬁ'have graduated from high school, we do not :
have sufficient firm data to judge the euccéee 9f our efforts. Comments

. . e - 0‘:{' "
from the schools that have received Turner students have stated that:
5 .0 o

Turner students have come academically prepared to
learn and present few emotional problems to their

staff.*

N
Enclosure llhl is a memorandum from the Turner Hiddle“School“e

Career Guidance Specialist describing the 1974=75 programs in the

" school, as she evaluated them.

Enclosure 10
4l Enclosure 11 .
*This is a sample of a telephone conversation we requested from the
high school counseling staff. -

v
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‘ FINDINGS OF SPRING NEW STUDENT ORIENTATION PROGRAM

. _ ‘ —

In order to measure the effectivenegs of the spring - 1975
articulation prcgram for students new Turner in September(- 1975,

a questionneire was administered to 230 of the neuAstudgﬁts after

" they were in school one week. The time period gave the students

the opportunity to get, at least, one eomplete roster experlence.
Better than one-third of the 701 new students were involved Tn the
questionnaire. An analysis of the questionnaire reveeled that most
of the respcndente were in grades 5 and 6. They came.from'all the
feeding schools and poaeeeaed'a ;ide range of aeility. Students
are heterogeneously grouped in Turner Middie_School. The I.Q. range
in the group was 50 points.. The lowest I.Q. recorded was 85, while
ithe higheet I.Q., 135, was recorded for the group inVolred in the
questionnaire. A small number, 10, 6f the students involved, came
from parochial schools, or private uchoole in the area. A greater
number, 15, but not Bignificant for the purposes of this practicum,

came from public Bchools other than those inv°lved in the Turner

feeder fatterna. (Andereon, Harrity, and Harrington éere the main
schoaisﬁﬁnvolved in the practicum. The minimal involvement of the

William C. Longstreth school was previously described.) The students

ranged in age from 9 to 11 yeare.)

The fall student questionnaire was designed to get at the real

feelings of the. students abcut their elementary schools; their

preconceptions about Turner Middle School; and their feelings after

St ————

\
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}' . - one week's exj:eri.ence as a student. The questionnaires were

. . N ¥
administered in the student cafeteria. The six clases necessitated
two teat admlnietrations. This situation occurred because’ the

A

roeters of the Sth and 6th grade students would not allow both

groups to be available at thé?aame time, The claes advisor accom-

panied his class to the cafeteria. - : - -

/

Onoe in the cafeteria, the students were given a brief review -
ke of t?e activities they were involved in to prepare them for Turner
| in the-apring. They were told of the vigit of the Articulation Team
(this term was never used in addreseing the students) to their school
‘and reminded of their previous'visit.to Turner. The students ere
then told "the purpose of this questionnaire is to find ou how you- _ e
‘ - felt about Turner Middle School before you came and how you feel now."
’ To preserve the anonymity of the students, they were told only to
place their former (old) school name on the questionnaire. The
present grade,.age and date of questionnaire were the only othef
date the students were asked to give. When the questionnaires were

completed,sail papers were collected and the data which follows
. h .

was deveioped.

The questionnaire consisted of 7 Qhestione. Question #1 asked
the students to tell about anything that has happened to them at
_ Turner that has helped them to feel better about leaving elementary
‘school. Because of the many ways the students responded or expressed

the msame thought in different words, it was deemed necessary to develop
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a code "key”’for their responses. Table #lI below indicates how

the students responded. The responses to this gquestion were grouped

P

into 8 areas. .
| TABLE - b

RESPONSES OF STUDENTS NEW TO TURNER MIDDLL- SCHOOL

3

Item Incident, Activity, Person or Persons Number of Responses
1 School atmosphere o ' - 76 |
2 Hot lunches - b . k8
Glad to leave elementary schooi Ls
Curriculum or program £ L7
Teachers ‘ 26
Student lockers - . , 15
Diséipline ' 12 -

Other . 6

?he atmosphere qf the Turner Middle Schooi seemed to be most
important in.the minds of these ney students. The feeling-of being
welcomed and a parf of the Turhere§§h001 was stated in many ways.
The students spoke about how the advisor helped them with their -

rosters and showed them "where to go." Some students felt free to

' go to any adult for information. \One student expressed his feelings

hy saying he felt 'grown up", the teacher doesn't have to take me
everywhere. Even those who were bewildered at first by the size
and construction of the school like the idea of moving from class

to class and meeting new teachers.

«




The position of hot school lunches on the list wée;surprieing

to ‘this writer. Many of" the students were involved in lunch programs

- in their e}ementary schools., The lunches they receiVed must haVe«beenr

cold and unpalatable in mény cases for hot lunches to place so high on
, ,

the list. Some students spoke of not.eating,eome Iunches before coming

to Turner, or other students throwing food around in elementary school. °

Discovering hot lunches at Turner and being able to eat them in a clean

pleasant atmoephere, w1thout fear of someone taking their food was very

- important to the students. Though hot lunches were mentioned by students

from all schools, the Hérrington students expressed abpreciatxon for the

. hot lunches most often.

The curriculum o;‘program (47 responses) was also important to the
students. The newness of the building, the swimming progrém and éenerai
atmosphere of the school over this short period of time makes it very
difficult to judge the curriculum or school program responses with any -
degree af accuracy. Though most students liked the large open class
rooms, they were at least 10 who stated "learning in the large areas

without doors’'is difficult. I get distracted."

Being glad to leave elementéry'echool is, in this writer's vieﬁ,
a natural response. It is a sign of growing up and an anticipated
experience by most students this age (9 - 11). Yet, a fewwre "scared"
when they had to go to the third floor "where the big boys and girls

are'' for some classes.

St ————
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Student lockers weré a new experience for most new studenfe,
The‘etudente who could open the lockers were overjo&ed. Thoee yho
had difficulty éxpreseed grqat dismay. All etudente wéﬁé pleased,
once they learned to open their lockers, becaueelfor ence, they had
a place they could secure their personal belongings. Fear of losing

personal items loomed high in the minds of the new students.

v

The question of discipline, which came eut qﬁiteilow in response
‘to the firet question, perhaps, is hidden or overshadowed by the . |
vuphoric feelings of the students gbqut_ghe Turner School atmosphere,
curriculum and teachers. Yet, from“the reeponeee,’it seemed clear
that the sfudente had different meanings for discipline. Most of the
students expressed a concern Yor ‘rules in some way or other in their
responses. /One student stated he "came to Turner to learn and not

have to t¢ fight and get dieturbed in class.™

-

All istudents did not reply to question #1 and the resp0pees of
some who éid were unintelligble.. Othefg expreeeed more than one
thought about Turner that made them feel better about leaving their
elementary scheol. Su:h multlple responses were also tallied4 This
accounts for the difference :in the 230 ‘students who took the question-

naire and the total number of responses recorded.

In question #2 of the fall student questionhaire, the students
were asked to check 5 activities or persons that they felt helped

them most adjust to Turner. A space at the bottom of the form was

. 1eft for the student to make additional responses. - The stqden£-
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‘ responses appear in Table #5. A
. TABIE - 5 - .
ACTIVITY OR PERSON THAT HELPED NEW STUDENTS THE MOST
Item Activity or Person that Helped New Students ‘Times .
) ’ Mentioned

1 Class Advisor ' _ 199

2 Classroom Teacher _ 185

3 Parents : ' 178

by The Roster ( : 158

. .

5 0l1d Friends - 11%

6 The School Handbook 104
( 7 New Friends : - | ) 844 ﬁ%?“

8 Counselor y ) 70 '
. ' . 9 Assembly Programs : 68 . ;

10 . Others i

Y

The teacher stands out clearly as the most important individusl
that has helped the student adjust to Turner Middle School. The
class_advisor nudges out the clgssrdom teacher-(two distinctly diff-
erent teacher functions), because he is required to give his or her
advigory counsel and guidance during the difficult first weeks of
schqbl. Advisors are usually selected for new stu&ent sections be-
cause of their past experience and understanding of the need to

assist new students.

)

* The high place on the list the parents attained is due partly
to the concern the parents have for their children going to his '"big

‘ school.” The role of the parents is mentioned most often by the Sth ' v

Yo .
graders, the youngest students. One year, apparently, makes a big

ERIC | 83 |
: - %
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Apparently, many of the new students adjusted well to

Turner Middle School. The items which made it difficult for
N o o :
’the new students to adjust to at Turner are Yisted on the
following table.
TABIE - 6

INCIDENTS THAT MADE IT DIFFICURT FOR NEW TURNER“STUDENTS

129m Incidents fhat made-it difficult for TPmes
new- Turner students . ; Mentioned
1 Following new roster ‘ / 65
2 Difficulty opening new locker 58
. < f
3 Nothing . v . L2
L Teachers 2l
!
5 Schoql Rules 20
6 Classwork 17 )
7 Lunch Lines 9°
8 Open Classroom 5
9 lack of friends / 5.
a8
10 Bigger boys and girls , . -9
11 Fear felt aboug small size 2

Interpreting the responses of the new'etudente was a difficult
J

-

task. After reading the responses over several times, it was
’,
possible to reduce the many expressions used by the students to

explain their lack of adjustment to the items on Table #6.

It is no surprise to this writgr that a new student woyld have
some difficulty following his roster or opening his locker. The aim

of this articulation and orientation process is to reduce difficulties




of this type. When ohe coneldere there were 701 etudents in the

;or1entat10n program after one week of the new term.

'artlculatlon program, or the preeence of old frlende at Turner,

part, by the way they treated the new etudente.‘ It was mentioned '

i N -

i

+
new. class, . the small number of students hav1ng dlfflculty in 1teme

1 a%i 2 (123) speaks to. the effectlveneee of the artlculation and

1

o

Forty-two studente stated they had 11tt1e or,no dlfflculty

adjuetlng. Whether this was due to.the effectlveneee of ‘the
[+

is not clear from the studenf reenonees.

Teachere. uho ranked #4 on thie 118», where they were first :

on the llst of persons who were moet helpful, can be explaihedv

-

on more than a few queetlonnalree that some of the teachere were

etrlct and "dldn't take any stuff " Many of the 5th and 6th gradere

came from schools that permitted unlimited student freedom. = The
'demands to conform to eome:rules or school diecipline-wae a new

: experience for manye.

The studente expressed surprise at the amount of classwork

”

. L
expected by'the teachers. Some were happy to have "real", aeeign-

ments to do, while othere'thonqht homework that deﬁe;oped from the
classwork was eomethdng.theyfcould do‘without.‘ Some etudents did
rnact negativély to the openuclaseroome.f"Thoeeawho didn't like

them felt the large areas without: walle and so many students would

dietract ‘them. Especlally when they could hear another lesson belng




L’,

.
.

C s

taught in their area.: Most students, however, stated they liked

. their classrooms. This conclus1onﬂis supported by the high rank

givenvthe students to the classroom teachers and atmosphere of. the

Y

school on quest1on #2 of this questionnalre.;

Item #7 on the tdble; wa1t1ng in lunch lines, is a fact of
life that the students W1ll have to learn to tolerate. Some of
the problems in th1s area may be, improved by personnel serving the

food and school schedul1ng, but el1m1nat1ng food lines altogether

-

in a school cafeter1a'abes ‘not seem to be a poss1b1l1ty for this

«

writer. ~ co S, .

"

Items #9, #10 and #11 are items of real concern, even for their
low ranklng on the llst These* items tell how the new students
/
really feel about coming to Turner Middle School.. The new students

.

~didn't l1ke to have to meet up w1th b1gger boys and g1rls and felt

a real need for fr1ends, espec1ally among the1r peerse. - The last few

4
1tems on Qhe chart speak to the need to be cognlzant of the mental

>stra1n placed on the 5th and 6th graders because of their slze.

;‘This is one reason a Junlor hi@h ‘or middle school pr1nc1pal should

"y

take. carec%n select1ng teachers and advisors for new students. It

would seem that an art1culat1on program that falled to cons1der the '
£

mental and physlcal needs of the students would be doomed to fallure;

" Poor adQustment in the form of azcademic fa1lure, d1sc1p11ne problems,

. .

: absentee1sm, lateness and cutt1ng of\classes could reasonably be

attr1buted to the low self«esteem of the new studénts.

. '51




In question #k4 of the fall survey, the Students were asked to
tell of any experience which grew out of‘QuestiOn'#3'that.was pleasant
or unpleasant. Of the 241 pleasant experiences, Turner's "good' curri-

.

culum" J_expressed in many ways on the guestipnn%ires;'rankéd first.

} | TABLE, - 7 ’ I

' PLEASANT EXPERIENCES'OF NEW STUDENTS ; _
Rank P'LEAS'A-NT‘_EXPER;ENCE;. ' Times Mentioned
1 " Good curricﬁuum , h fﬁ : ! 129'ﬂ
2 Nothiné B . | | o | : . _QQ: -
3 I like the school ( ol ‘f12

b Lockers | S 23
5 Rosfgrs- . o o ', '.12
6 Teachers - ' ' | 13 ;
7. Lunch - ill .
8 Transportation : ~ 1
P

Five student responses mentioned subject matter (curriqulum) and
discipline (school rules) as being particularly ﬁnpleasantlto them;
_ Only one.student each complained about lockers and thg lunchfoom waiting
'(/ .lines in this question. Though the Lunch‘linesiﬁere never féﬁlly big

student concerns, its importance tailed off drastically in question #b.

Qﬁestion #5 of the fall huestionnaire soughtﬁtolfind out{whether
the articulatioen program affected the way they felt about Turner Middle
School. _By_a tabulation of 181 to 72, or better than 2 to 1, the students
stated they did not feel the séme way abﬁut éﬁrner now (at the time of the

. questionnaires) as they did last year. The folloding are some random

~ _
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samples of the new student responses. ¢
ny thought it was a bad school, now I llke 1t."h"w

YBecause I thought it was going to be a whole lote of* flghte like
my elster gaid." . A -

_"Becauee you get to do more act1v1t1ee at Turner.
e,

'"m do not feel the . saiie way. I did not think it would be so nice."

“

"I like some of the things in Turner,“

"I like the loekefe." | :

"I don't think so becauee T have nice teachers."
"I like Turner because they treat you more growh up than laet year.'
"Beceuee at,eleqentary school they alwaye had fights."

"Because the school is bigger and better." |

"I woﬁld have teray no because I wasn't here last term." - _ ~

"Because I thogght we didn't have to stand in line."

"Beceuee I don't eat lunch in the gym and I don't stay in one room."

’

. ’ < . ’ .
The preceeding comments taken at random from the student question-

' nalree 1ndicate, to a degree, that the artlculatlon program did change
the attltude and oplnlone of many of the new studente. A check of '"Yes"

or’"No" in itself does not indicate whether the . change is poeltlve or

e

negatlve. From the random statements written by the etudente, the

;check indicates that, in most cases, it was positive whether the check

;wae,yee er no. The point here is that many students felt good about
comink to Turner last'year. “Their actuai‘experience was pleasant.

| These etudehte would check "no" and with‘a positive comment. wyinetyh

‘five students who bothered to write a statement to question #5 gave




C. - . poslt:.ve reasons for feeling d:Lfferent about T'u.rner. Eighty

| expressed no charge or’ negatlve feellngs. " The remainder of the ; ;
students, 128, did not comment at all - The new student responses

are presented as follows: e L o

Do you feel the same way?
T

IESE - 7 (no change ‘in opzn:on)
e NO - 181 (different change in opinion)
Positive reasons for checking,answer \ . g B

e 95
Negative reasons for checking answer

8o

<

< In ouestion #6 the students were aﬂkedAif they couid change
Turner Middle School, what changes, if any, wouldvtﬁey make. Sémples
at random from their replies abpear;below: . | |
"ﬁIt should not have any.fifth graders because Turner is over-crowded."

“Some people's advisory are in the auditorium, and some are in the
cafeterla." ’ ’

"It would be nice if you let all the kids in Turner go awimming and
on trips. I would not let no fifth graders come because it would
be -over-crowded in the school.

“Change some rules and get new teachers.”

"Nothing& | _ ‘ ) B -
"Get free lunch tlokets."v |

"I would make riiles and be nice to everyone and I would make sure

that everyone goes home safe."

-

"I can't think of one thing."

———— .




‘_. N - 'r,l.y 55.7;
wE would,ﬁpt chanée.it: T would leéverit in the sémé,way; I
B 1ike it as it i_e.f'? ' g o is, o
. WBigger ouimming pool." - -
"No, because I like it the way 1¢ is."

r "Boys in lunch" ' ‘ v

All new studenté did not elect to write a comment about
.changee they would ‘make if they had the power to do so. Those
who did, as can be gleaned from the preceeding comments, ‘are
quite opinionated. Over 70% of the students, (161) who responded

to this qugstion,thought nothing should be changed.

The léet-queation~ﬂn the new etudent questionnaire asked
the students to’ check “the box which beet explains how they felt
about Turner Middle School. One hundred forty-eeven (147) etudents
checked they liked“fﬁrnér and 87 didn't think it was so bad. Only

about 11 students stated they wished they were elgewhere.

From'the ahalysie‘of the fall survey, it seems éafe to say
that the art:vulation program planned and executed for new etudente
-at Turner in the fall of 1975 did help prepare the studente and change
‘thedr’ preconceived conceptione of the echool, and helped rzim make the
transition to the middle school or the junior high schooi. ?ﬁe im-
’portanre.of the-role of the teacher in the articulaﬁion process waé
vividly apparent. Thouzh the newistudents addresaed'themsel#és'to
\

many concerns, they generally etated that they were pleased with

.what they fpund at Turner and would,oif they could, change nothing.




. - . SOME SIGNIFICANT COMPARATIVE DATA
In order to get a more complete picture of the effect bf the
practicum, comparative data was taken from official School D1str1ct
. of Ph11ade1ph1a records for the month of September.- September was
 gelected because it was felt, that other school-w1de activities
would not influence the outcome of the-practicumu The principal's : .
manthly reports (Form H-l6) for 1973, 1974, and 1975 were used to
.2
' o . ~ The data compiled for the month of Septemher 1973, l97h'and

compile the data on table #8

1975 tend to show ev1den¢e of a change in the overall behav10ra1
patterns of the students new to Turner Middle School.. New students

'were admitted only. to grade 6 in 1973 and 1974, wh11e in 1975 they

. . were also admitted to grpde 5. Whlle the change in grade level ‘ -

.1ncreased the 51ze of the 1975 class by 50 students, the percent - .
of attendance increased 2% over the prev1ous year. Serlous incidents
(situations that were serious enough to require a parent conference
regarding the incident or warranted a.student's suspension from |
school) dropped to only one incident from a high of 14 cases in
19?3 and five incidents'fcr 1974, 'd_ I

”

o - The renewed interest of parents in the school is shown by

the dramatic increase in attendance at Home and Schooi Association
- /

meetings. The highest number of parents for the new students
attending in 1973 was 110 parents at -the ‘September meeting of the

assocfation. The following year, 197l,.attendance declined to 89

‘ 41 See Chart #8, p. 57.
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© Table #8

1

STATISTICAL u»e> FOR MONTH OF SEPTEMBER 1973-1975

g ES

57

YEAR No. of Students
on roll and grade

Avérage
Daily
Attendance

Percent
of Atten-
dance

No. of Students Serious
Late Mh Grade

Attendance
Incidents at Home &
School Mtgs.

Failures in
any major
subject

New .
Students

1973
Grade 6

629

576

91%

? - 1L 110
.01%

348

New
Students
1974
Grade 6

576

52

29 5 89
.05%.

225

ﬂnt mnMamuﬂm
rade

155

Grade 6

L60
y

419

91%

25 : 1 138

6L -

New atudents
by grade

1975

‘"Grade 5.

219

206

9

1%

G.,, 0 , 173

104

Total New
Students

11975

679

625

9

%

Lo 1 311

168

IC

Aruitoxt provided by Eic:
.

E




parents. It must be pointed out that the enrollment of rew etudente

.

also dropped. In 1975 the enrollment 1ncreased by 103 etudente

over the previous year. but the parents attending the September

u

Home and School ABSOClathn meeting reached a high of jll. Two
I/ "' .
Hundred and one more parente attended the September Home and School M

Aseociatlon meetlng 1n 1975 than the best previous year reported 1n'

this practlcum. T : o B — L . ' <\)

A closer examination of the data reveal that the parents of
the students in grades 5 and 6 attended Home and School Aseoclatlcn
meetings in hlgher numbers. The greateet grade group of* parents, in
~ attendance was grade 5‘parenta. ?hie increaee,of over 300% in o )9
parent attendance eince.1973vat Home_and'§chool~Aeéociation meetinge
is a clear indication of renewed parent interest in the sohool. Two -
important:facte seem to account for this change in parent attitude.
One..undoubtedly, would seem tc]be the age, eize‘and maturity of the
new S5th grade students and the concern their parents have regardiné

" them. The effects of the articulatlon act1v1tiee begun in-the spring

of 1975 might also have a "cauee -and effect" relationship. This
reasoning is based on the fact that incréased parent attendance is’

also clearly apparent in grade 6. Thelschool always housed this
grade\level. . ) ‘ . ; .

-~

other factor of concern of this practicum ie the number of
late ivals agong the new students. Goming to echool'regularly is

|- , :
one thing, but coming regularly, and on time, is quite another.
\
> ‘ _ .
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The.data‘develpped regarding the number of students arriv{ng late

" by grade does not follow the anticipated pattern. The fewest .

number of new students were late in 1973 when 7 cases were reported.

 In 1974 there were 29 caeee; In 1975 the number of cases of late-

ness increased to 25 new qtudente in grzﬁb ﬁ and 15ﬂetudente laté
in grade 5. This dramatic increase in lateneés was difficult to
explain initially. This writer attributes the iné;Zaeed lateness
not to‘alfhaﬁge in student béhaviof but to more accurate record

keeping. The teachers were aware the practicum was taking place

and were, no doubt, making a concerted effort to keep good records.

: ; <
If this speculation is correct, the low number of “late cases reported

in 1973 and 1974 are suspect.

After three months into the new school year (1975) a check of

"the academic progress of the new students was made. Thiddetatietic

is listed on the right column of the aforementioned chart. A reduction
in the number of academic failures was deemed important if the change

could be related to the articulation activities described in this.

practicum. The data reported indicdte a failure in an academic subject.

Only major subjects (mathematics, egience,.communicaflone and social

studies) are used.

In 1973 a check of the cumulative records of new students showed
that there were .348 academic failures. The failures were reduced to -

225 the’ ollowing year. In 1975, the year this practicum took place,

only 168 academic failures were reported. Sixty-four failures were

T



- . e reported among the 40O grade 6 pupils. This number is sub-
| ’etantlally lower than any, previous ;éar. "One hundred four
academic falluree were reported among the 219 Srade 5 studente.. . -;ﬁ
Thilgh this number of fa11uree is high in relatlon "to the number f.
of new grade 5 etudente. the diffigulty adjusting to the middle R
'echool is a crltlcal factor. The fall survey of new students L\~'7;4?””
clearly indicated the difflculty the 5th gradg;s experlenced.
The high ratio of failures can logically be,attrlbuted to problems
_of adjustment. Despite the need to develop a mofe éffective
articulation-plan ;t grade 5, the overall effects of the practicum

- seems to be quite clear. The practicum has reduced the number of

. <. .
academic failures among the new students.
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| > ’ !
. "CONCLUSION

, ‘ ,
This practicum, A Procedure for Developing an Articulated

Educational Program, grew out of a need to minimize the deleterious

ueffects of change a studenf must,overcome'as:he'moves from school
.to school in a large urban schooleystfm. The statistical dafa
generated'ria the use of surveys, pre and post studentkquestionnaires' :
and official school records indicate that the overall articule?gon |
“plan developed for the middle school used.in the practicum was, on
" the whole, effective. L,
The critical statistics for measuring the success or failure
of the praeticumiare the following: | ’
o | - a. Reduction in disruptive behavior. ‘ |
‘ ' b. An increase in Plhwendamm. », o : . /
: ¢. Reduction in lateness, cuttlng and treaﬁey. )
d. An 1ncreaée in parent participation.

. ‘ : h
€. Reduction'inigaps and over-lapping in;curriculum.

Table #8, page 57, presents concrete data which 1nd1cates that
parental 1nvolvement and attendance improved during the art1culat1on . ’,‘
effort. At the same time, the number of serious 1ncidenta and late-

' edemlc failures

ness diminished. The same chart 1ndicated thit
. 'f 1—_-\\‘ \

among new students also decreased. M T

The reductlon of\éaps and over-lapping in Ehe currlculum is dis-

_ cussed in the sectlon dealing with articulé&tion 1mp1ementat10n reported

on pages 13 to 17 of the practicum. By cluéterlng schoois and involving




. practicum.

62

-

L di}

teachers in curriculum plgnning,'thevSuperintendent sought to ~
ovefcome the redundancy occuring between articmlated units. The

full impact'of the Superintendent's cﬁrriculu%’efforts‘were not.

explored béyond the apparent improvement made by the district's

~ schools on national tests administered during the life of the

The major objective of this pra¢ticuﬁ was to develop an

L}

articulated educational ‘program. An articulation plan was

developed end fully described in the practicum as it mnfolded

'in the middle school where the practicum was pefformed. On the

basis of the data developed, the need for an articulated educational

program was -shown and the effectiveness of a well conceived articulation

program was presented.

oy

Ay
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.. + ‘ ' & IETERY
' ' ‘ ) . : NV
i RNova Unlversity @ T
Philadelphla Cluster .
905 E, Vernon Rosd o
: Phila., Pa,, 19150 - | 2
Girard at 46th St. P i e f
Pnila., Pa. 19131 S Ve
Dear Madam; } | L Eee

As a part of the ED.D. prog?anx%t‘Ndﬁa University, Fort Lauder-
. : v A

. . a
. 4

dale, Florida, 1t 1s necessary that partlclpants work cooperatively

" on one major research project. 'At NOvé; we _refer to these efforts as

. ° f

_ practioums. This practicum cOﬁSles,?ln part, of a survey of the

£

ways school districts, located 1in middle Atlantic States provide a
~ contlnuous educatlona1~program for thelr students., The survey consists

~of completlng\fhe questlomnnalre on the attached sheet. ‘A self-addressed

~

_envelope 1s enclosed. ~

We anxiously look forward to an early reply.
o

-

", Sincerely yours,

William Baynes
~Vernon L. Jones

Matthew C. Knowles
' Joseph W. Bobinson

EXHIBIT "B" - (SAMPLE)




"‘Directions: Please respond to the following. It 18 expected that

-2-
_ Questionnaire

- the survey w¥ll require-on1y~a few winutes to complete.

—

1. Location: | URBAN £7 | SUEUBBAN C7 , RUH’ALZ:].

2. Grade Level: K [" / /7 k8 [T |
| '.5-_o yav i 79 / / 9-12 /~7 10-12 /]
3. Stze of thgol: 500 or iéés 501 to 1000 |

1001 to- 1500 | {“‘*7 - 1500 and abovezc:ZJV

4. What does your school do now to make it easier FQr your students
to move from one level to another (by level we mean moving upward
from one administrative unit to another) ?

a. '

b.
CO. . - ) . -

d . ° . -

@

5. What methpds have yoﬁ found to be paytlcularly'effective?
a. ‘ |

\/\
6. Who assisted you in completing your plan (example' parents, students,

supportive staff, ete.). ' .
8. ‘




’.; T ) Ce

d.

7

2, Did you encounter any probiemS‘that tended to thwart yohr efforts?
If so, expaldm, | | |

8. You have just participated in what we hope to be a slgnlficant
educational study. . Please

supply your address, 1if you‘carg for
a copy of our findings.

< . ’ v

4 /
Name _ o ’
‘ ) . crenssy g $eds §. $0001300 00 ribe .0

Address

| _cadeiiaa AURE BT A

baa ki bt dn WP 15 LR LR

asse 3000 090 ;-munnmuu B8 5390000000 Biseash 204 'hap
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JON P. TURNER MIDDLE SCHOOL R %
DATA SHEET | '
School, : ) Age Grade éize School
School Organization __ B ___ Type Community

School records indicate that you have changed schools or are about to go %o

another school in the near future. Because each time you change schools you

meet different condtions, I would like to ask you soﬁb{ﬁﬁestions about your

feélings before and after you have changed schools. Please answer each question

as you feel about it. If you wish to write/a comment, don't hesitate to do so.

1. Tell about enything that has happened to you which has helped you to feel
that gour progress was smooth and that the school helped you to move along--
without unecessary difficulty. :

2. Tell abdut anything that has happened to you which has made it difficult
for you to move along smoothly through school. .

Ty

3. Tell about any experience that has been very pleasant or very unpleasant and
which grew out of this question of your progress through school. It may have
happened quite awhile ago or lately. Write as much as you can remember about
it; tell how it made you feel at the time it happened and how you feel about
it now.

L, 1f ybu have moved from one school to another,~teil‘how you felt about
moving, before and after you moved. Dg you feel the same way now?

¥




2. Tell about anything that has happened to you which has made it difficult
' o for you to move along smoothly through school.

-,

3« Tell about any experience that has been very pleasant or very unpleasant and
" which grew out of this question of your progress through séhecl. It may have
happened quite awhile ago or lately. Write as much as you can remember about

it; tell how it made you feel at the time it happened and how you feel about
it now. -

R e B R T T

L, -'If you have moved from one schoolL to another, tell how you felt about
' moving, before and after you moved. Do You feel the same way now?

S¢ In the-fall you will be going to a new school.
new school? What do think it is like?

How do you feel about your

74
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A

Grace

‘ ‘at‘e Age

1. Situation, event, or problem: NN . : . ps -
, . . Participation in Learning specific
Illness _A—_ Punishments _{Z Extracurric. act. | subject matter o
. - Difference in

Accidents h Rewards E Retgntion z teaching methods i

Fighting (Y Grading 9 ’ Teasing K Moving to a new ’

Being isolated D Promotion H Being interrupted. ;g?;ﬁ; Esar:ent:vel) D
' in work school unit (same p

- . community \
Teacher Behavior Others '

Size School

School Organiz.

v

,2Lpé“,7* A36€7ﬂﬂ¥456ﬁ5 ‘oav/
,ﬂ 7 BPRING SIRVEY+

‘Type Cbxilm;ﬁity

r

P

School organization at time of event

2. Age or grade at time of event

3. Other persons involved: O 1 1+ Who? - T P oC ___Other,

4, Child's reaction to situation (How he felt about it): (Change of School) .

Positive REactlons Negative Reactions: :

Helped, ) Grateful, f Angry, rebellious, - Defeated,

Comforted A appreciative h resentful . Q hopeless M
Hopeful, . Secure, : I11-at-ease, _ Worried,,

Encouraged ib Accepted - cmbarrased E anxious “ o’
Happy Relaxed Unhappy, ~ Neglected, )
Successful, Nonspecific sad i rejected D

fident, competent_L ~ positive e Incompetent, - Afraid, _
. unsuccessful T self-conscious - E
Frustrated E Non-specific
Strange, shy L negative ‘ 9

5. Rating of child's reaction:

Very favorable_#A-_ Favorable b Neutral ( ! :Unfavorable (B Very Favorable & Mi‘xedf

\

. What caused child to react as he did? (Causs ° stated _ or 1mp11ed ) N
Success with 3’ A’ dyFrlendllness of others ”’ Opp
‘subject matter . . Opp " Fair treatment \ Opp
Success with p . . :

Phys. activity 6 Opp ‘ Getting along with people —y Opp
Success in other (c ' Finding new friends ¥ Opp__[
school aFtiVIty —Orp__ Losing old friends L Opp__ |
Orientation to .

bldg. and program D Opp Fear of people M Opp.

Curriculum

similarity,\ e Opp
Helpfulness of

others with lessons f - Opp

Concern and interest g
.others (pertonal and sociab_Opp

Fear of unknown
Others

v

___Opp___

Bt € aco 7. Qthoentr6d o/ LS

Ik

7. Was the difficulty removed? Yeg __ No :
8- Rﬂﬂul t: m EmBIT :!D" 7 5
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k i TELEPHONE, 4 )
. * | L GR-4-056k
JOHN P. TURNER MlDDLE SCHOOL. - ‘

o .
; ‘ : " FIFTY-NINTH STREET AND BALTIMORE AVENUE

PHILADEZLPHIA. PA. 19143

Septerkas 12, 1975
Mr. Norman Washington, Principal

Anderson Elementary School

61st and Cobbs Creek Parkway

Philadelphia, Pa.

Dear Mr. Washington:

last spring I personally visited your school to speak -
to your -students scheduled to enter Turner this September. If
you will recall, I presented a television and color slide picture
of Turner to all students and perenta able to attend. Accompany-
ing me were some Turner students and & counselor. Mrs. Egzleaton, '
our roster chairperson, also’ visited your school to help with the
proper student class assignments.

The purpose of all this activity was to better prepare your
students to enter Turner Middle School. We also sought to give
your teachers and.students a mini "real-life experience" in Turner

v during the visit of all the graduating classes to our achool.

. ' I, personally, found this effort worthwhille in that the

' students and the parents came to Turner better prepared and in a
positive frame of mind. I wish, with your cooperation, to improve
upon this initial articulation effort. My concern is that our

\ school faculties do not understand what our schools are trying to

accomplish. To coordinate our collective efforts for the children .
who will attend all our schoolsy I am proposing that we meet to dis-
cuss the feasboility of the following activities -among us: .

1. Coordination of our reading and other curriculum plans.
2. Inter-visitation of’faculty and staffs. How about an occa-
sional joint faculty meeting? _ :

3, Planning one or more joint Home and School 4petinga.
L. Establishing important school program dates to avoid conflict.
5. Exchange of special programs among our schools.

If these ideas seem worthwhile to you, I am inviting you to
a meeting at Turner Middle School on Wednesday, September 17, 1975

9 . at 9:30 a.m. If you cannot be present, please react to the spring
articulation effort discussed in this letter in writing as soon as
possible. We will try to meet for no more than one hour. . o

I sincerely hope you will be able to attend.

o ENCLOSURE #1 S
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u - ,, May 29, 197
| "’3. - . ARTICULATION COMMITTEE - WEST CLUSTER

Place: Hamilton School ‘ ' N

. . el
Date: May 8, 1975 o
Present: . Charles Thompson, Samuel Watts, Gwendolyn Hewlett, Josef . .
Weinstein, Seymour Kurtz, Vernon Jones, Anthony Priole, §

Walter Scott, Albert Newman, Dorythy Roseman, Edmund O. :
Sacchetti, Matthew C. Knowles ’ :

?
R}

Guest: Marjorie Fhr-ef

Walter Scott opening the meeting, providing a brief account for
Mrs. Farmer's benefit as to the nature of the Articulation Committee.
He raised the question, "Is there a prescribed curriculum in language
Arta?l‘ Mrg. Farmer responded to the question in the following ways:

L4

‘"« The free wheeling '"create your own curriculum" aﬁpr6ach is about
played out. \ )

. The Language Arts office is developing a cur¥iculum which wil¥
provide direction, uniformity, atructure, and sequence. ‘

« In the area of reading, the Pupil Compeiency Levels from 1 to 14
‘ - represent the heart of a developmental reading program. . o

»

« Pupil Competency Levels are being prepared in the other Language Arts
areas of listening, .speaking, and writing. These elements’of a total
language Arts program will also be arranged developmentally throuhgout
14 levels. ) : :

In her other remsrks Mrs. Farmer pointed out that:

« Supervisors-‘have.been aaaignad‘ko district d are expected to include
among their responsibilities the trainipg of language Skills teachers in
‘the schools. :

« In secondary schools it is recommended that feading’be taught through
content areas. The guide, '"The Reading Process in the Content Areas',
is available to assist teachers in this regard. ) )

B -

s « In appraising pupii progreas, the Lﬁnguage Arts office feels that the
following elements should be.included. Teacher judgment, standardized
teat scores, performance on criterion levels test.

-

ERIC ENCLOSURE #2 - 75—




_ - ' , IR e
May 29}. 1975 s
ABTICULATION COMHITTEE HEST CLUSTER - ’ R : ~

school on ?uesday, Jume 3rd at 9:30.

\ .
In terna of articulution between and among various school levels, it

is recommended that elementary schools forward pupil competency levels -
to junior high and niddle schools:’ ‘_ . L

- R

b-,A commitment was made by Mrs. Farmer that, to the extent possible,

samples of all curriculum publicutions will be sent from the Ianguage
Arts office to the Achoolsa. . ,

The next meeting of: the Articulation Commxttee w111 be at the Daroff _
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—THE SCHOOL DISTRICT OF PRITADELPHIA ~
, _ ' BOARD OF LDUCATION. :
\ ~ OFFICE ,OF DISTRICT ONE : T 4
, ALAIN LOCKE SCHOOL - o o
1 | j 46TH ST. & HAVERFORD AVE. | -
. - o . " PHILADELPHIA, PA. 19139 , ‘ .

" DISTRICT ONE READING PROGRAM

Reading Task Force Meeting

Place: Locke School - Room 109 N s Tw o

/

Time: October 11, 1973 - 1:45 P.M.

Presiding: Verneta G. Harvey, Reading Projgntjmaﬁéger'
. " - A N g "f

Attending: "Mr. Edward H. Gerald, Jr., Administrative Assistant to the
u%i/ . .» District Superintendent - Principals: Miss Dorothy Roseman,
Mr. Samuel Watts, Mr. Josef Weinstein - PIT Representatives:
Mr. Thomas Muir Mr. Michael Sylvester apd Mrs Vernetta Toliver -
. - Parents: Mrs. Evans and Mrs. Johns - Supervisors: Mrs. Parthenia
3 c e Twisdale and Mrs. Vashti Willis - Language Arts Consultants
g ElXementary: Mrs. Marlon»Browd Mrs. Jacqueline Mosley and
Mrs. Doris Peltzman - Secondary: Mrs. Fannie Scott.

' : e 4
g Agenda: Attached . Yy ‘ ‘
é : ) . .
,Q' 1. Distribution of Literature Kits given to District One from Delta Theta
A e Chaptcr of Klpha Phi Omega,” Unlver81ty of Pennsylvanla. \
:‘ IR " : «!\
o ! ~ a. Schoels will be contacted so that principals and readlng teacher
. " " could decide where qb place literature kits.
* L4 ‘ ’ . ’ . . ) ’ ‘. .
" b. Levels of* Literature Kits are Kindergarten, Year One, Two and Three.
§ ' , , 1‘ ‘ c. Each schoel will réceive one Literature Kit.,
3 ‘ ,'8 ’ . o . .
* ¢+ d. Principal and reading teacher will select from among the lowest
- achieving’ Year One, Two or Three classes.
= " 2. The Goal.Statement - Attached
a. Directiveufrom'CEntral Reading Office,thé Goal Statement is the
official mandate of the School District of Philadelphia's com-
mitment to the reading program. '
] b.  The reading team 1s preparlng activities for- 1mp1ement1ng each
b objective. ) ,
! _ ? : ! ' /
.. California Achlevement Test to be sampled in December in all schoels
to. help determine: strengths and weaknessps. : -
' ‘ + d.y, Practice materials Tor the California:Achievemeént Test have been .- .'f'-
. ) e prepared by the District One Reading Team. They will be dis- .
i frlbuted in echools. ‘ &
‘{?ﬁ o ENCLOSURE #3‘ ‘ 8{1 ’ - Copeds.
ERIC .. - ' =77~ , |
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- . Reading Task Force Meeting _ .
October 1), 1973 ‘ .
. 2. The Goal Statement (contd.) ' : ,

-

- One booklet is available for each’'teacher according to the grade
level.

- Language Arts Consultants will introduce the booklet to the
faculty. . ‘
"
- Sidney Douse is available for faculty staff development on the
California Achievement Test. -

e. Ways to improve test scores in a school. Y-

Increased time for reading instruction.

-

Intensive diagnosis. .

Systematic approach.

. [4
- Emphasis on Pupil Competencies
- Cont1nuous staff development
. - f. The Pupil Competencies and The Cr1ter10n Referenced Tests are the
‘ official Reading Curriculum of the Schpol District of Phlladelphla.

- Regardless of the 1nd1v1dual school- program there should be'a
; correlatlon.of skills and materials with the Pqpll Competencies.

3. Highlights of 'meeting with Central Readlng Team -

a.. Meeting was held on Tuesday, September 18, 1973 w1th the District
Superintendent, District One Reading Team and Central Reading Team.

b. The role of the reading teacher and her effectiveness were discussed.

c. All schools are to be effected by the hth grade program. It is not
left .to a ch01ce_of the school. -

R de School reading plans are to include all alternate programs operating
T in that school.

g. There is a need for.an effective monitoring and management system Lo
for the District. The Monitoring and Management Committee should.
meet ‘immediately. Co- L

‘b, Cluster Arrangement
) I A new cluster arrangement Jjs needed because the present structure
‘ ' . has not worked effectlvely. ' : .

b. The old cluster arrangement~of A-B-C was suggested‘to be used again.

e - ' | - 85 . Contd. ..
ERIC: - - N




AReadiﬁg Tagk Force Meefing
October 11, 1973

b,

Cluster Arrangement (cantd.)

. . . .

- It was felt that an active Task Force could replace any new
‘cluster arrangement. L .

. ' " . ; J
c. Goal Statement should be: emphasized in staff meetings.

d. Reading Program hasrbeen“neglected in the stafflmeetings.

e. There should be a spec1flc time, at least, one hour when readlng
is discussed in the staff meeting. >

f. An sctive Task Force should dec1de the reading agenda for the
staff meetings. N

g. The membership; of the Task Force should be enlarged to 1nc1ude_
secondary personnel

.

h. An advance calendar of Task Force mee%ingq will be prepared.
Reading Qara for the District v +

.

a.. Many scho9&s in the District are using various reading cards.
9 ,

b. Some felt that an individual pupil card for the District was not
needed but that an individual scheol card should be made avallable
for feeder schools.

. N

c. A committee will be formed composed of elementary and secondary

personnel to devise a form or reading cdrd for better articulation.

Nef} Meeting - Thursday, November 9, 1973 | ) .
4 . Locke School,LRedm 109 - 5330 P.M.. :

CALENDAR OF TASK FORCE MEETINGS \ / , ’

Thursday, December 14, 1973 ‘ - ‘
- Thursday, January 10, 1973 . - )

Thursday, March ~ 14, 1973 . -
- Thursday, April 11, 1973 . . i .
Thursday, May 9, 1973 . S S - i < eh

. t
.

. : y »
ALL MEETINGS WILL BE HELD AT LOCKE SCHOOL, ROOM 109 AT 1:30 P.M.

: N

- ( )

5
’




A

" Locke School :
Room 109 N

5.

6. Sgaff Development ’

' PHE SCHOGL DISTRICT OF PHITADELPHIA
OFFICE OF THE DISTRICT SUPERINTENDENT
ALAIN LIOCKE -
46TH ST. & HAVERFORD AVE.

- PHILADELPHIA, PA. 19139

DISTRICT ONE READING PROGRAM
Reading Task Force Meeting

-

/.
October 11, 1973
1:45 - 3:00 P.M.

AGENDA

-

Distribution of Literature Kits given to District One from Delta
Theta Chapter of Alpha Phi Omega, University of Pemnsylvania.
) , - .

\fﬁi’i]?i Statement-
Highlights of meeting with Central Reading Team
Cluster Structure for District One

Reading Card for the Dilfrict

»-

Newly hired Reading Aides and Parent Volunteérs
Phursday, October 18, 1973

Daroff School,. 56th and Vine Streets

.o
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Dear Pareﬁte:"

-

- Ie.

2.

*

. TURNER MIDDLE SCHOOL T o
59th and Baltimore Avnue- Lok o o
Phila-, Pennac 19143 : ) oL . - e

L ‘Octbbgr 17, 1975

AR ’ T ¢
.

-

_ As you knOw, our pupils will be going to. hlgh school in September
and satisfactory marks in the following subjects are imperative for
admiaeion to Central, Girls, and other special programe.

SUBJECTS.

Mathematics

English

Reading - . -

Social Studlee :

Science :
MINORS -

Home Economlcs _
Physical Education
Art

Music

WORK HABITS =~ -
BEHAVIOR - .
ATTENDANCE

“High scores in etandardizéd tests are also required;

 We will be sending home 1ndividual letters to parents in the .
near. future regarding each child's progress. We hope that you 'will
do all you can to see to it that your child -does satisfactory work

.. EXHIBIT #-

‘,_ql that he or she will meet the neceesary requirements. *
_Sincerely, v
T . - 'A. Robineon, Team Leader - SOcial Stduie?

Je. Clarke, Mathematics
. B. Chargois, Science

E. Sanders, Communications Teacher
. {Reading, English, Grammar
Usage)




59th and Baltimore Ave.
Phill., Pa. 19143

September 5, 1975

)
'

Dear Parent: : - ! .

You are- cordially invited to a ueeting with the Turner faculty
and administration on Friday, Septenber‘S, 1975 at 1:00 pem.. °

Thie meeting is deeigned to acquaint 8th grade parents with
the activities of your child's senior, year. During your visit, .
you will have the opportunity to meet many of your child's teachers
and have any questions you may have answered.

. ) Please plan to be preaent for the September 5th meeting.

. Your child'i'eucceeeful school year may depend upon what you
learn at this meeting. -

With this letter you will find a school calendar lieting
important dates and activities for the coming year.
).

T : - Sincerely, ' v

N . ' . Matthew C. Knowles
S . o ‘ Principal

ENCLOSURE #5 ' : 80 N




' JOHN P.. TURNER MIDDLE SCHOOL
‘ 59th and Baltimore Ave.
Phila., Pa. 19143

April 17, 1975 -~

Dear Parents:

Normally, most of our children would be feeding,into 9th grade at
West Philadelphia High School. Sifice West Philadelphia High School.

! does not have the fhc1l1ty to accommodate a 9th grade program at the
present time, we have been forced to make some adjustments.in our assign-
ments of 8th grade students going into the 9th grade. The a&signment
'will be based upon where.the etudent lives at the present time.

All Turner students will be assigned to one of the following school
Bartram High School, West Philadelphia University City High School or
Shaw Junior High School. The major criteria for selection is the studepts’
present address. . ‘ ’

.

Pupils who live within the following boundaries will be assi

" Shaw Junior High School:

\ | : Ve .
1. Between 55th and 58th Street, from Baltimore Ave. to Catherine St.
2. Between 52nd and 55th Street, from Baltimore Ave. to Cedar Avenue.

. : 3. Between Wlst and 52n'd Street, from Market St. to,Baltimore Avenue.’

>

Bartram High School will receive students who live west of 58th Street,
south of Washington Avenue  Bartram will also receive those students who
live south of Baltimore Avenue, east of 58th Street to Willows Avenue with
Cobbs Creek forming the western Roundary.

Any student who lives north of Washington Avenue and west of 58th
Street to Cobbs Creek Parkway will be assigned to West Ph11ade1ph1a Uni-
versity City High School.

- REMEMBER THAT THE STUDENTS' PRESENT HOME ADDRESS DETERMINES THE
SCHOOL HE OR SHE IS TO ATTEND IN 9TH GRADE.

) During the week of April 16th your child will be making his course
selections. Final course selections must be approved b¥ you. Please
review the course selection. fofms carefully with your child, sign the
card and return it to school the next day. Your child's‘education in the
future will depend upon your action. 4 -

"~

S

I trust this letter will ferve to keep you abreast of the next step
in your child's education.
‘ » Sincerely,

. ' : William Ross, Jr.
MATTHEW C. KNOWIES District Superintendent
PRINCIPAL ‘

90
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- JOHN P. TURNER MIDDLE SCHOOL
o | ' 59th and BALTIMORE AVE.
o - PHILADELPHIA, PA.- 19143

-

- JS—

- Dear Parent: _— . -

" In order to help our students made intelligent choices concerning
their vocations, we have instituted a Career Guidance Program. This ‘
¥ program is designed to introduce our students to various types of
careers before they’ choose their high ﬂchools.

Your ¢hild has shown, an 1nter§s’t andfur*talent in . .
On at ‘- representatives from -
will be at Turner to disctTié— he programs offered By their school. You
are invited to join ug at that time for the assembly program and also
to accompany your_ child to small sessions follow:.ng the assembly, to
further discuss the area of your—child's choices«

S~ , ) T We sincerely hope you ﬂll be able to join us. o
f (‘;'.. \ , ‘. . . . * . » . . ‘ “
: . Sincerely yours,
. §
. A Matthew C. Knowles
‘ ‘ ) . Principal :
) R - TEAR HERE-_ _ _ _ _ _ _ _ S A
’ \J ' ¢
R ' ) - . » . v b | )
. : B ‘ _ Re: Career Guidance
. . S T - Asgembly Program
. v . : .
 Mr. Knowles: // ) - : . ;-
. ‘e N “~ . E '
-YES, I will be able to attend 'you-r program. - o 3

-

NO, I am sorry, I ﬁll not be able to attend your ﬁrogram.
\ ! '

- . e . <

DATE OF PROGRAM - SIGN

Enclosure #7
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EXCERPT FROM SCHOOL DISTRICT or PHILADELPHIA MEMORANDUM
S e -ﬁINAWNmNm THE GENERAL EI:ECSI!RItﬁQMP — *H&S‘a—l’_

J

' 12. EXPO-TECH -'MOBLIi MATH/SCIENCE EXHIBIT: NATIONAL PILOT PROGRAM

+ 12 Junior High Schools were selected as target schools for an in- ‘*///
tensive program of exposure to opportunities in the fields of engin-
eering and technology.

* Working through the Director of Science Education, Fred Hofkin,
with total suppert from Dr. Ezra Staples, a program of prepara-
tion was undertaken with the appropriate D.S.'s, Principals,
and Science Department Chairmen. .

* A film called "A Piece of the Action'" (oriented to Black students
and prepared by the National Academy of Engineering with G.E. finan-
cial backing) was shown to every student in the target schools.

This was designed to pique student interest and prepare the way
for the visit of Expo-Tech.

* The 12 schools selected were: »

Sulzberger JHS Wagner JHS

Sayre JHS ' Barrett JHS

Tilden (Middle) Stoddart-Fleisher JHS .

Turner (Middle) Boone (Special Center)

Strawberry-Mansion JHS Wanamaker JHS

FitzSimons JHS _ Jones JHS

+ OQOver 16 OOO/students in the 7th Bth and 9th Grades in the 12 Schodls
- went through Expo-Tech during its l0-weeks of visiting their school sites
. - in Philadelphia. This was the national pilot program for Expo-Tech and

« has brought great recognition to Philadelphia and our schools in other .
1 parts of the United States.

* Locally, articles were run in all newspapers and all TV newscasts
\\gbout this program.

»

+ 1In every school, lists of students especially interested in Math/Science
have been prepared for follow up in the coming years.

<f9 ‘ + Visits to Expo-Tech were made by many Philadelphia leaders, including:
* Board.President Arthur W. Thomas , . )V//ﬁ
Superintendent Matthew W. Costanzo \

*

* Mayor's Science & Technology Chairman, Dr. I.M. Levitt .
. * Associate Superintendent Dr. I. Ezra Staples

* City Councilwoman Dr., Ethel Allen .

* Franklin Institute Director, Dr. Joel Bloom

+ Three students from Sulzberger Junior High School, accompanied by Prin-
cipal Joseph J. Kelley, went to New York City to meet with.General Elec-
: ' _tric Chairman-of -the-Board Reginald H. Jones and to present him with a
book of thank-you letters from Sulzberger for being the lst school in the
USA to have Expo-Tech. Jones, in turn, presented Sulzberger with a book
of photographs and an inscribed sign, honoring Sulzberger for its role.

. + Cost of the Expo-Tech Vehicle & Program: In excess of $ 300,000.

ENCLOSURE #8 | 92 | '
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'TURNER MIDDIE SCHOOL P
59th and Baltimore Avenue '
- Philadelphia, Pa. 19143

L

October 1, 1975

Dear Parent: Y’\

’

In order to help our atudents make inf@lligent choices cou—éb
cerning their vocations, we have instituted a Career Guidance
Program. This program is designed to introduce our students to
various types of careers before they choose t&eir high schools.

Repreaentatlvea from the following achools will be at Turner

to discuss the progruna offered by their school on the dates listed ' =
below: . t\.f
- Walter Biddle Saul High School . . .
of Agricultural Sciences ’ November 26 :
: fhe Parkway Progranm November %0 * ~ .
Overbrook High School - \\~ December 6 ., ‘ !
Philadelphia High Schoél,tor Girls December 12 ‘
Central High Scheol ' o December 12 .
University City High School - : December 13
Dobbins Vocational Techmical School ‘ December 20

You are invited to join us from 11:15 a.m. - 12:14 p.m.
for the assembly programs on the above dates.

We sincerely hope you will be able to join us.

)
“|_ 8incerely yours, o
4 - . ~ Matthew C. Knowles
! Principal
ENCLOSURE #9 ‘
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Phila., Pa. 19143

. o February 19, 1975

- Dear Parent:

Your child is applying for admission to the Central High School
for Boys or Philadelphia High School for Girls in September - 1975.

- As a part of the spacial admissions procedure, your child must report
to Girls High or Central on Friday, February 21, 1975 at 8:45 a.m.
for testing. , - '

Students should not report to Turner. Your child is to go directly

‘to Girls High or Central on Friday morning. -

Transportation will not be provided by the school. Students should
take public transportation or make other arrangements for getting to Girls
High or Central on time. If your child is taking public ansportation
from 59th and Baltimore, he or should take the #34 trolley to City
Hall. At City Hall take the Broad Street subway going north to Olney
- : Avenue where Girls High is located. . - B
Boys going to Central should transfer at Olney Avenue to the #26
or "S" bus going west. They should get off at Ogontz and Olney Avenues
. . where Central is located. : .

Your child is to return home after completing’ the test.

. B If you have any questions, please cOntaci-ne at GR-M40564 or

GR-4-0565. ~ .
’ ) Sincerely,
, o ¢ @. Jolly
Counselor
., --MATTHEW C. KNOWIES .
" PRINCIPAL . ‘ . N -

ENCIOSURE #10




T~MEMORANDUM

NAME AND OFFICE FILE NO.

MR. MATTHEW C. KNOWLES

DATE

™, N * June 20, 1975

BENDER'S TELEPHONE

NAME AND OFFICE

203"

Mrs. Louise E. Thomas s N

i
J —
W e, Y < ~

g

s“0ome-pcw

TURNER CAREER PROGRAM - 1974-75/

Time has not permitted us

program.

Therefore. I thought

¢
»:,

to confer and evaluate this year'sﬂcareer
I'd jot down my observatiens with the hope

and -

that you will find time*in the next few weeks to read, think about,

digest our accomplishments. I am ever hopeful that the career program will -
become a greater priority hefe at Turner than it has been in the past. I %~

do hope also that our program will begin earlier next schopl year.
( N

v

Attached to this memo is a copy of our projected program for the .197h-
.197% school year so that as you read, you can compare our proposed program
with what was actually done. . e

-

My observations .are as . follows:

o

1.

several of our community business persons who are willing and eager to serve’

Career Advisory Council:

As a result,

I have talked with and gotten commitments from

I was able to obtain three twenty-five dollar

in this capacity.
($25.00) bonds, three ten dollar ($70.00) saving accounts and thrge five dollar-
(85.00) saving accounts for our science fair wlnners. Some of théﬁﬁﬁﬁ@réonS’ﬁ
. visited our school on Turner Day and were greatly impressed w1th our school.

\
.

Speakers were supplied in some areas in addltlon

2. . Monday morning guidance:
to

the: regular career guidance lesdons conducted by the teacher.

o

Q
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3. Project Pusiness: Conducted by Mr wnltney and M; Hawklns. Children engage
in actual business projects. ‘ . ' .

L]
v

- After schoor activity. Children visited Nortﬁrqp and* Leeds.
Edmunds, Scientific Co. ~Speakers .were secured.
These will be on alsplay in September.

4L, PI General
Electric switch gear plant,
Children made several projects.

5. ' Career Conference - A magrnanimous success.’ Qur flfty resource persons were
secured, many of whom expressed the ‘desire to return as long as we feel they
have something to offer us. As a result of contacts made last summer. I arranged

for one 8th grade team to visit Cheyney State Callege. - -
- ‘ -
b. - VICS.- Computer career data was used by one 6th grade and one ?7th grade claeb
ENCLOSURE #11 . . . )
- ‘ ‘ 9 5 .
T T

-88-




S bk dnaintd

" 1. Tell about anything that has happened to you at Turner that has helped

FALL STUDENT QUESTIONNAIRE . ' 96

. N

SCHOOL: ___ | GRAIE: AGE:_ DATE:

-

Welcome to Turner Middle School. This term marks the fifth year our -«
school has been open. In order to make it a better school, I need to know y
how you feel about Turner and what things we can do to make it even better.. q‘
You can help by responding as best you can to the following questions or '
statements. . {

-

you to feel better about learing elementary school. Explain,

P
¢ .

2. Check the activity or person that helped you the most:

(a) My Advisor " (d) Assembly Programs v (g) Teachers
(b) My Counselor (e) 01d Friends (h) My Parents
- (c) The Handbook (¢) NewsFrionde {1) Tho Roster

3. Tell about anything that has made it difficult for you to adjust at
Turner. Explain.

L. Tell about any experience that has been pleasant or very unpleasant
which grew out of this question, I really want to know if it happened
at Turner. .~ _ ' ¢

5.. Do you feel the same way about Turner now as d;g last term.

YES NO )
Explain.
'\ | N
_ ‘ : EE & .
6. If.you could change Turner Middle School, what changes, if any, would ~
you make, ' ) - a //[EP
v " - ' "G

1 A

o
)

7. Check the box which best explains how you feel about Turner.

. » o
}I like it D It's not'so bad 7

. I wish I was at another school /[ _/




» i N - L
v T : ’ -
%_y~ . 2., Check the act1v1ty or person that helped you the most:
T (a) ‘My Advisor (d) Assembly Programs (g) Teachers
(b) My Counselor ~  (e) 0ld Friends ’ . (h) My Parents

’ . {(ec) The Handbook (¢) New Friends {i) The Roster
] . 3. Tell about anything that has made*lt d:.fficult for you to adjust at°
3 N TurnEI‘_Expla'lﬂ .
LRSI e, — T ";:7 == e WL '"/{,,"‘ —r e e e
: |
; . . ‘ R , -
i > -

" 4. Tell about any- éxper gnce that has been pleasant or very unpleasant
which grew out of thi questlon. I really want to know: 1f it happened

i ' at’Turner. . - : )
i ' :

f - . . -

-

; . & . ‘ \

3 5. Do you feel the same way about Turner now as did last term. ; -

i YES NO, o

£ . Explain. -4 o

1

6. If you could change Turner Mlddle‘School, what changes, if any, would
: < you make. : \

e N

7. Check the vox wHich best explains how you feel about Turner.

I like it /_/  1It's not so bad ‘C7

I wish I was at another school
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\\tour of the Turner facility, the principal’'s meetlng with the
parents - all served to effect a sme#th transitien for a
falrly pretected settlng to one, rather large and new. =

.us to see how our fourth graders are faring, academically and-
attltudlnally. This effort has obv1ous mutual benefits.

Again, many thanks fer an expre881on of cooperatlon that

helped make many people very happy to be associated with the
Harrington - Turner family.

v

Sincerely and gratefully,

‘/]éfdbu

LEON HY¥OVITZ

‘Principal
. gwl . . | B . - B .
g * . ec:/ Mr. W. Reoss, Jr. T .f' : .
i . 3 Q - , -' _‘.
oW BN , - S ER .
“ ‘y - N r ’ ‘ . l v ‘ ‘ ‘ . -‘-v - }& ‘
@ - ‘ < o
W ENCLOSURE #13 - T :
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i;j\‘*i”'”’ T T T T \\ June 26, 1975 . . T
A : : . : \. :
S e T e e e S S = .‘1\’ : 3 \ . n FoiEEI T
T I ‘ .
.\y_" i .;Mr. Matthew C. Knewles . \\ . i §
\ .+ Principal - . . ' '
\ Turner Middle Scheel 5
N L 59th & Baltimere Avenue -
\ _Phlladelphla P 19143 .
\\ 1‘ 7)\/6(.»
\ Dear MY KnowleS' \
\ b
- I must hare w1th you our abselute - dellght with the ‘
€, ~cooperat10n you, Mrs. Carn, your excellent vice-principal ‘
- . and Mr. ‘Hill, a mest accommod ing NTA, gave to our parents,
4 teachers, and'children for our. c1081ng exercises on Tuesday,
June 24, 1975. . »
) o \\ Your articulatien pregram, preparing the way through a :

I do hope that we can structure an appreach that net.only .4
contlnues this kind of endeaver but gtrategies as well that allow
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